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Introduction
It is my pleasure to present Volume X of the Augsburg Honors Review.
Ten years is a long time for a student-run publication and is a testament to the
passion and talent of the many members of the Augsburg Honors Program

across the decade. Ten Editors-in-Chief have left their distinctive marks on
this publication, and dozens of other students have contributed as members of
the Editorial Board. One thing which has never wavered throughout these ten
years is the Review's commitment to scholastic excellence. In the words of its

founding Editor-in-Chief Brian Krohn, the Augsburg Honors Review strives

to "serve undergraduate students by providing them with the opportunity to
participate in scholarly conversations within their disciplines and by exposing
them to the critical but constructive dialogue that commonly occurs between
a joumal and a contributor." I hope that we have met that goal this year, and

I trust that the Review will continue to educate both the students who choose
to submit to it and the students who participate in the process of making the
joumal

a

reality.

This year's edition of the Review took a great deal of work from a wide
variety of talented individuals, as usual. In particular, I'd like to personally
thank our faculty mentor Professor Diane Pike for her steadfast support and
expertise as the Editorial Board assembled this year's selections. Professor Phil

Adamo, still in only his second year as the Honors Director, was invaluable in

I could not have survived the
journal
chaos that is pulling this
together without the help of Managing Editor
his support for my every whim. And finally,

Sam Mungure, who has always been there when

I overcommit myself.

As a reader, I hope you flnd that this year's edition of the Review ignites
your curiosity and stimulates your imagination.
Enjoy,

Andrew Jewell

Editor-in-Chief
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Relative Importance of
Attractivene ss and Financial
Status for Potential Partners
Danielle Chevalier
Augsburg College

Abstract
Evolutionary psychology has continually investigated what women are
interested in when looking for potential partners. In our study, we were
interested in whether men's flnancial stafus or attractiveness mattered more in

women's perception of their attractiveness and likeliness to date. Four dating
proflles were created with differing levels offinancial status and attractiveness.
Our main hypothesis was that the profile with high financial status and low
atlractiveness would be rated higher in perceived attractiveness and likeliness

to date than the profile with low financial status and high

attractiveness,
suggesting that financial status is preferred over attractiveness. A secondary

hypothesis was that, in accordance with past literature, the profile with high
flnancial status and high attractiveness would be rated the highest in perceived
attractiveness and likeliness to date, and the proflle with low financial status and

low attractiveness would be rated the lowest. We believe that financial

status

is more important than attractiveness when women select dating partners. Our

main hypothesis was not supported, as there was not a significant interaction
between flnancial status and attractiveness in the profiles. Our secondary
hypothesis was supported; the profile with high financial status and high
attractiveness was rated the highest in perceived attractiveness and likeliness

to date, and the profile with low financial status and low attractiveness was
rated the lowest.

1

RErernr Iup o Rrnx cE oF ArrRecrrvEr\'ESS
For many years, evolutionary psychology has investigated what women
and men look for in a potential mate. Research has shown that women
specifically and universally prefer men with economic resources and the
qualities which lead to economic resources: ambition, industriousness, social
status, self-confidence, and slightly older age (Buss, 2009). Women also
find attractiveness an important quality in potential partners (Singh, 1995).

However, there is not a lot of research dealing with the potential relative
importance of financial status versus that of attractiveness; it is clear from
past research that they are both important, but it is not clear which quality is
preferred over the other.
American men who marry in a given year earn about 50% more money
do
men the same age who do not marry (Barkow, Cosmides, & Tooby,
than
1992). This finding suggests a correlation between high financial status and
desirability for women. What this correlation does not tell us, however, is
whether or not attractiveness is a factor, as it could be a confounding variable.
Thus, we are left with the question ofwhether flnancial status is more important

than attractiveness when selecting mates. Evolutionary psychology offers
more insight into the question of relative importance of financial status versus
attractiveness. A content analysis of 800 advertisements found that the three
qualities women most often sought in men were sincerity, age, and financial
security (Barkow, Cosmides, & Tooby, 1992). Physical attractiveness was not
in the top three traits, thus suggesting that flnancial status carries more weight
in parbrer desirability.
Various other studies have found similar results. In one study, conducted

by Li, Bailey, Kenrick, & Linsenmeier (2002), women waiting for flights
were asked to participate in a mate selection study. At the top of each mate
design page, participants were asked to design their ideal marriage partner. The

study found that women value status and resources more than other qualities
(Li, Bailey, Kenrick, & Linsenmeier, 2002). Another study, that utilized 328
personal advertisements sampled from a major daily Canadian newspaper,
found that women were more likely to seek professional status, employment
status, financial status, intelligence, commitment, and emotion over nonphysical attributes (Davis, 1990). This suggests that women are more likely to
seek out men with financial status over attractiveness, because they prefer non-

physical attributes such

as

professional status and financial status over physical

attributes, such as attractiveness.

Few studies have been conducted using photographs to

judge

attractiveness, and those that have been conducted using facial photographs

2
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or full-body pictures found that women use both attractiveness and financial
status to judge a man's desirability (Singh, 1995). As predicted, Singh found
that the photos with high attractiveness and high financial status were rated

as more desirable for

all

degrees

of

relationships. However, status and

attractiveness were not found to be equally important when only one of these

If a man was low in attractiveness but held
still found them more desirable than men with

traits was present in high levels.
a high financial status, women

low financial status and high attractiveness. This suggests that financial status
is more important than attractiveness.
Because so few studies have been conducted using facial photographs

ofjudging attractiveness versus financial status, our study will add
to these findings. Online dating proflles are becoming more popular to find
potential mates, and therefore have the potential to aid research based on
the relative importance of attractiveness versus financial stafus. In our study,
as means

we created fake dating profiles using a two-factor research design, using an
attractive and unattractive man with both high and low financial status followed
by three questions.

Our main hypothesis is that financial status is more important than
for women when considering potential partners. Thus, the
profile with high flnancial status and low affractiveness (profile 3) would be
rated higher in likeliness to date and perceived attractiveness than the profile
attractiveness

with low financial status and high attractiveness (profile 2). Additionally, based
on previous research, we predicted that the profite with high attractiveness
and high financial status (profile 1) would be rated highest in likeliness to date
and perceived attractiveness, whereas the proflle with low attractiveness and

low financial status (profile 4) would be rated lowest in likeliness to date and
perceived attractiveness. This would suggest that women prefer high financial
status and high attractiveness over low attractiveness and low financial status.

Method
Participants

Forty-eight people participated in our study. The participants were
selected from the Psychology Department participant pool at Augsburg
College. All ofthe participants were college aged, and self-identified as female.
The average age of all 48 participants was 19.02 years of age. The races of
our participants were as follows: 41.67% were Caucasian/White,22.92yo were

3

RErernre InrpoRrexcE oF Arrntcrn

SNESS

Latino/tlispanic, 18.75% were African American/Black,
and 4.17o/o were multi-racial.

12.50o/o were

Asian,

Materials
Profiles: The materials in this study included a Google form survey,
formatted to look like an online dating profile. There were four different
dating profiles, and each participant only viewed one of the four profiles;
therefore, 12 participants viewed each individual dating profile. All of the
dating profiles showed the picture, followed by a pseudo name (John Riley),
age (23), hometown (Minneapolis), occupation (doctor for the high financial
status, sales clerk for the low financial status), and annual income (5287,000
for the high financial status, $18,570 for the low financial status). Profile one
was an attractive man with high financial status (Figure 1), proflle two was
an attractive man with low financial status (Figure 2), profile three was an
unattractive man with high financial status (Figure 3), and profile four was
an unattractive man with low financial status (Figure 4). The pictures of the
attractive and rmattractive men were the same in both the high and low financial
status profiles. Below the picture and information was a series

offive questions

which the participant was asked to answer.
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Questionnaire: The first question asked the participant how likely they
would be to date this man on a scale from I (never date) to l0 (for sure would
date). The second question asked how attractive on a scale from 1 (not attractive
at all) to 10 (very attractive) they found the man. The third question asked how

important income is when considering a potential dating partner on a scale
from I (not at all important) to 10 (very important). The third question did not
4

Dmunnp Cnsvermn
relate to the hypotheses, and was meant for descriptive purposes. The last two
questions asked the age and ethnicity of the participants. The dating proflles
were displayed on a laptop provided by the experimenters. Each participant
was randomly assigned to one of the four dating proflles, and only viewed the
dating profile they were assigned to.

Procedure
Participants were called into a private room by the experimenter. The
experimenter went over the consent form with the participant, and made sure

they signed the form before completing the study. Next, the experimenter
explained that the participant would be viewing a dating profile, and that they
should answer all questions following the profile that they are comfortable

with answering. The experimenter then left the room to let the participant view
the dating profile and answer the questions. Once the participant finished, the
experimenter re-entered the room, informed the participant that they could
contact the experimenter with any follow up questions, and thanked them for

completing the study. The participant was rewarded one credit, regardless
of whether or not they completed the study, for their PSY 105 or PSY 215
research requirements.

All

participants were randomly assigned

to one of the four profiles.

One experimenter had alt of their participants view proflle one, one of the
experimenters had all of their participants view proflle two, and so on. The
research design used in this study is a2 x 2 between subjects factorial design;

this means that each participant viewed only one of the four profiles.

Results
When looking at the results of the "likeliness to date" question, a
signiflcant difference was found between high and low attractiveness in
likeliness to date F(7,44):4.83, p:.033 (F is the variation between the profile
means, p is the probability that the data was due to chance). Participants were

more likely to date the attractive man than the unattractive man. There was
also a significant difference between high and low financial status in likeliness
to date F(l,44):16.2 , p:.000. Participants were more likely to date the men
in the profiles with high financial status than those in the profiles with low
financial status. The interaction befween attractiveness and flnancial status
when considering likeliness to date was not significant F(1,44):2.15, p:.150.
Participants did not show a significant preference between attractiveness and
financial status in likeliness to date. See Table A for reported means.
5
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When looking at the results of the "perceived attractiveness" question,

there was a significant difference between high and low attractiveness in
perceived attractiveness F(1,44):19.07, p:.000. Participants were more likely
to perceive the men in proflles containing the attractive man as attractive than
those in profiles containing the unattractive man. There was also a significant
difference between high and low flnancial status in perceived attractiveness
F(1,44):10.53, p:.002. Participants were more likely to perceive the men in
profiles with high flnancial status as attractive than the men in profiles with low
flnancial status. There was no significant interaction between attractiveness
and financial status when considering perceived attractiveness F(1,44):.763,
p:.387. Participants did not show any preference between attractiveness and
financial status in perceived attractiveness. See Table B for reported means.
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When looking atthe results ofthe "importance ofincomeo'question, There
was not a significant difference found between high and low attractiveness on

perceived importance of income, F(1,44):.000, p:.1.00. Participants viewing
attractive men and participants viewing unattractive men rated importance of

income similarly. Neither was there a significant difference found between
high and low flnancial status on perceived importance of income F(7,44):.326,
p:.571. Participants viewing profiles with high and low financial status rated
importance ofincome similarly. There were no significant interactions between
attractiveness and financial status when considering perceived importance
of income F(1,44):1 .65, p:.205. Participants did not show any preferences
between attractiveness and financial status in perceived importance of income.

This question did not relate directly to the hypothesis, but was created to see
if the perceived importance of income depended on the level of affractiveness
and/or level of financial status. See Table C for reported means.
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Discussion
One part of our hypothesis was that the dating profile indicating high
financial status and high attractiveness would be rated the highest in both
perceived affractiveness and likeliness to date, and the profile with low financial
status and low attractiveness would be rated the lowest

in both perceived

attractiveness and likeliness to date. Our results supported this portion of the

hypothesis; participants rated the profile with high financial status and high
attractiveness highest both questions, and rated the proflle with low flnancial
status and low attractiveness lowest. This suggests that participants universally
prefer men that are attractive and have high flnancial status over men that are

7
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urattractive with low financial status. This finding therefore supports past
research that suggests women prefer men with economic resources (Buss,
2009), who are attractive (Singh, 1995).
Another part of our hypothesis was that the profile with high flnancial
status and low attractiveness would be rated higher in both likeliness to date
and perceived attractiveness than the profile with low financial status and high

attractiveness. High flnancial status, we thought, would be desired even though
the man with high financial status was unattractive compared to the man with

low financial status. In other words, we hypothesized that participants would
prefer high financial status over attractiveness when selecting a potential
dating partner. Our results did not support our hypothesis; there were no
significant interactions between financial status and attractiveness across any
of the three questions. This study did not find any difference between high
financial status and attractiveness when selecting a mate. Our study failed to
support past research, which suggested that women prefer flnancial status over
attractiveness when selecting a partner (Cosmides & Tooby, 1992).

We may have not received the results we expected due to a few
different factors. The mean of the profile with high flnancial status and low
attractiveness for likeliness to date (6.83) was higher than the mean for the
profile with low financial status and high attractiveness (5.58). The results were
headed in the right direction, and thus close to supporting our hypothesis that

financial status is more important than attractiveness. One of the factors that
may have hindered our study from supporting the hypothesis was the sexual
orientation of our participants. We limited the participants to females, but did
not limit participants to those attracted to men. Had there been participants
not attracted to men, they would not have considered any of the profiles to
be desirable, therefore skewing the results. Additionally, our results may have

if we had more participants. We only had 48 participants, with
participants
viewing each profile. It is likely that our study would have
only 12
yielded a significant difference if there were more participants in each profile;
been different

the more participants there are in a study, the higher the power of the study to
detect a significant difference in the data.

For future research, it might help to have a better way to clearly deflne
high and low financial status on the dating profiles. In our study, the pictures
(depicting attractiveness) were large, whereas the font depicting the flnancial
status was small. The participants may have not have noticed the financial
status as much as they noticed the attractiveness. More research should be done

on the comparison of relative importance of financial status and attractiveness

8
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when considering dating parbrers in the area of online dating profiles. Online
dating is relatively new, and more people are finding their partners online.
Thus, it is necessary to conduct more studies on online profiles to judge the
importance of attractiveness versus financial status.
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The Implications of
D emo crat

tzatton of Information
Darby Cook
NewYork University

Abstract
Globalization is largely hailed as a positive force throughout the

world-it

is

responsible for new technologies, revolutionary medical breakthroughs, and,
of course, vacationing and tourism. However, globalization is also linked to our
current information deluge, which greatly complicates citizens' lives as well
as the role of government. In this paper, I attempt to answer several questions:
Does this informational deluge make governance better or worse? Does it
improve how we are governed? Does this improved governance ultimately
lead to an improved society as well, or does

it simply complicate things

and

hinder progress?
The democrattzationof information allows individuals unprecedented access to
data and information, as well as the ability to generate information themselves.

Figures like Julian Assange and his organization Wikileaks aim to eradicate
govemment secrets in the hope of creating a better society, but their attempts

to do so actually destabilize and complicate goverrrmental institutions. Even
when individuals have access to this information, many choose to engage

in "soma-like" activities instead of understanding the barrage of news

and

statistics they encounter.

Many now theorize we live in a postmodern world, largely due in part to the
democratizationof information. Detraditionalisation and "manufactured risks"
are products of postmodemity; they pose a specifically troubling threat to
the stability of govemment-if life is rapidly changing and all information
is imperfect at some level, what can individuals rely upon? Finally, the rise
of dataveillance and issues of privacy lead to difficult ethical dilemmas
govemmental institutions must address. The democratization of information
complicates the role of governance in our daily lives; ultimately, more
information does not necessarily equate to better governance or a higher
quality of life.
11
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Introduction
Our world is smaller than ever before-while it once took sailors
nearly seven weeks to travel across the Atlantic Ocean, now individuals
can fly from New York to Shanghai in under 16 hours ("Worldly Ways").
As we speedily transport our physical bodies from one continent to another,
our ideas and messages can be transported even faster via the World Wide
Web. Beginning in the 1990s, individuals were able to freely exchange ideas,

knowledge, and opinions via the Web. As more and more people gained access
to previously unattainable information and technology, our world irrevocably
changed. Although the democratization
as a beneficial force

of information is commonly lauded

in society, it greatly complicates the role of government,

oftentimes leading to ethical dilemmas.

In his book The Lexus and the Olive Tree, author Thomas Friedman
explores the rapid expansion of globalization, a trend largely made possible
through recent "fundamental changes in how we communicate, how we invest,
and how we learn about the world." He officially references these changes as
the democratization of technology, finance, information, and decision-making.
These changes have occurred gradually over time. They were originally "born
and incubated" in the Cold War

Era-an

era defined by the existence of walls

and separation. The most iconic symbol of this time period is the Berlin Wall.
The Berlin Wall physically separated the Soviet-controlled East Berlin and
the Allied-controlled West Berlin from one another, but it also embodied the
economic and social barriers erected between the Soviet Union and the USA
at large. To

Friedman,l99l marks the transition from this Cold War System-

dating back to

1946-to the New Globalization System (65).

Friedman believes this new system, which still thrives today, is a system

of integration and connectedness. Free market capitalism and globalization
dominates this current era with increased deregulation, more openness
between nations, and an overall increase in the pace of daily life on a global
scale. Friedman argues that within this new system there are two worlds: the
Fast World and the Slow World. The Fast World is a world of the "wide-open

plain," while the Slow World is a world of people who either "choose to live
away from the plain in some artiflcially walled-off valley of their own," or
those who the Fast World let "fall to the wayside" out of neglect (66). A New
York stockbroker lives in the Fast World, while a small-time family farmer
residing in a remote part of Iowa lives in the Slow World. However, both the
stockbroker and farmer are affected by globalization.

T2

rl
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Friedman imagines then-President Hafez al-Assad would admit Syna

lives in the Slow World, citing a lack of McDonald's and the significance
of "tribal bonds" over "corporate bonds" as proof of residency (271). This
Slow World that Assad inhabits suffers from what Friedman calls "Microchip
Immune Deficiency Syndrome" (MIDS). Friedman highlights cases of MIDS
throughout post-Cold War era Europe, although he notes it can strike anywhere
at any time. These countries have failed to adapt to the changes accompanied
by the microchip and other technological advances (85). Countries suffering
from MIDS are "too slow to respond to the challenges of the Fast World" and
this "disease" can prove fatal.

Security and Privacy in the Fast World
The democratization

of

information encourages the free flow of

information, butthere is still sensitive datathatbothindividuals andgovernment
officials wish to protect; therefore, issues such as security and privacy are a key
concern to people living in the Fast World, as well as to those who govern them.
The majority ofpeople in developed nations live and operate in the Fast World.

The exchange of information in the Fast W'orld occurs at an unsurprisingly
speedy pace, which is made possible by technological developments.
Friedman explains, "Thanks to satellite dishes, the Internet and television, we
can now see through, hear through, and look through almost every conceivable

wallo'(82). If we can look through every kind of wall, whether it be physical,
political, social, or economical, there can be no secrets-as long as there are
people willing to do the work it takes to uncover them.
One such investigator is Julian Assange, an infamous, tech-sawy figure

who burst onto the international scene with his projeit Wikileaks, a website
that makes "restricted or censored material of political, ethical, diplomatic or
historical significance" available to the public at large ("Submit Documents

to Wikileaks").

Assange

is undoubtedly at the forefront of the ongoing

information and privacy debate, along with other computer programmers like
Edward Snowden. Both programmers operate according to the simplistic notion
that more information means no secrets, which in furn creates a better society.

Similarly, transparency is generally celebrated as both apositive and necessary
feature of any democratic goveflrment. In an interview with The Telegraph,
the Dalai Lama criticized the secretive Chinese government, stating that "A
lack of transparency results in disffust and a deep sense of insecurity" ("Dalai
Lama"). Many politicians echo this sentiment, butAssange and Snowden take
ffansparency to a new and possibly dangerous level.
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Both programmers have dedicated their lives to seeing through
the "walls" which governments, corporations, and people create around
themselves. However, the information problem is far more complex than their

short equation hints, and the fact that Assange and Snowden alike are such

controversial figures only highlights the problem's complexity. While the
democratizationof information has allowed democracy to flourish, it also could
very well lead to the demise of these governmental institutions. Governmental
transparency can be used to create ffust and security among citizens, but it can

just

as easily be used

to generate unforeseen levels of distrust and insecurity.

On July 22,2016, merely months before the U.S. presidential election,
Wikileaks released over 44,053 intemal emails from the U.S. Democratic

National Committee, which the group described as "part one of our new
Hillary Leaks series" ("Submit Documents to Wikileaks"). Many U.S.
intelligence experts suspect the goal of these hacks was not to create a secure,
trusting environment through govemmental transparency, but rather to "sow
public distrust in the upcoming presidential election and in U.S. political
institutions" (Priest et al.). These kind of leaks encourage institutions to uphold
the mentality author Charlene Li refers to as "the more secretive, the safer"
(Li 24).Institutions possessed classified information long before Wikileaks,
and they will continue to keep secrets regardless of figures like Assange or
Snowden.

Comparing Information Systems Across the World
Despite these recent scandals, the U.S.A. prides itself on being a free
nation where each person is entitled to certain unalienable rights. It is through

this freedom that the U.S.A. differentiates itself from other states throughout
the world to create a unique lifestyle for its citizens----one that is supposedly
vastly superior to the lifestyles of people living in dictatorships or nondemocracies like China or Russia. But now more than ever, this belief in a
uniqueness rooted in a democratic form of government seems more false than
true. Author Evgeny Morozov points out that daily life in China and Russia, in
certain cases, is not really all that different. He jokes, "They, too, wake up to
the same annoying Lady Gaga song blasting from their iPhone" (86). In many
cases, we all listen to the same music, view the same films, and purchase the
same products-regardless of our nationality. Wham! made headlines as the
flrst Western act to perform in China over three decades ago, but now major
acts like Bon Jovi, Taylor Swift, Bob Dylan, and Ellie Goulding make regular
tour stops in China and abroad (Savage).
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Jeffrey Wasserstrom explores a similar sentiment in his book China's
Brave New World and Other Tales for Global Times. Following the demise of
the Soviet Union, he notes that the Chinese govemment realized that "to stay
in power, it needed to do a much better job at supplying those it governs with
appealing material goods and forms of entertainment" (129). More and more,

citizens in non-democratic countries are enjoying the "perks" of democracy,
meaning a varied choice in consumption and access to fun, mind-numbing
activities. In China, for example, the regime now allows many books once
considered "obscene or subversive" to be sold. Wasserstrom expands, "One
can buy books about sex and treatises by Western liberal thinkers that would

formerly have been banned" (132).

What was most shocking about Wasserstrom's trip to China was his
experience in a Beijing Internet cafe, where he conducted a quick experiment.

He visited the caf6 in order to see if he could "find any traces in cyberspace
of remembrance" for the student protesters who marched against the Chinese
warlords on May 4, 1919. Not surprisingly, he found "many of the obvious
places to look for such evidence were blocked." However, with a bit of

creativity, Wasserstrom realized he could find controversial news articles
ease. While the New York Times was blocked, stories from the
publication could still be found by visiting one of the many regional American

with relative

newspapers that have their own web presence.

Curious

if

anyone else was doing the same, Wasserstrom glanced at the

surrounding screens as he exited. He found, "Most of [the cafe's] young patrons
were indulging in one of the soma-equivalents of their generation: playing, in

an enraptured state of bliss, an online video game" (130). Even though such
revolutionary information is readily available, it does not necessarily mean
that people will, or even have a desire, to access it. This information may sit
on the web for years, untouched and unnoticed, and thus may do liule to better
govemance. Dave Pell, author of the NextDraft newsletter, argues that most
people do not read past an article's headline. He argues, "That's the reality...
The world is fast" (Pell). A2014 survey conducted by the Media Insight Project
supports Pell's claim, finding roughly six in ten Americans admit they had not
read anything other than headlines within the last week (Cillizza).In China,

citizens have to dig for the truth; in the U.S., acclaimed news sources do the
research for us, yet many Americans are either too busy or simply do not care

to digest the information.
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Governance in the Postmodern Age
Even in societies where truthful information is readily available and
widely read, this scenario does not inherently create a good environment for
positive governance. Globalization, caused in part by the democratization of
information, has caused science to become the "basis ofthe modern conception
of the world." In his speech "The Need for Transcendence in the Postmodern

World," Czech statesman Vaclav Havel explains the danger of living in a
world where "everything is possible and almost nothing is certain" (2). As
globalization drives us towards a new world order, people struggle to find
common ground and strong connections to one another. Havel believes we
need something more fundamental than a universal respect for human rights to

bind us together. Instead, he argues the basis of the new world order must be
a "respect of the miracle of Being, the miracle of the universe, the miracle of
nature, the miracle of our own existence."
While the democratization of information may connect us at a surface
level, these connections are not strong enough to withstand the test of time.
Havel argues, "Only someone who submits to the authority of the universal
order and of creation, who values the right to be a part of it and a participant in

it, can genuinely value himself and his neighbors, and thus honor their rights
as we11." All the information in the world cannot fulfiII our need for a certainty
that we are 'orooted in the earth and, at the same time, in the cosmos" (4).
Governance in the postmodern world faces many challenges, one of which is

dealing with increasing uncertainty and disconnect between different groups
of people.
This problem is further complicated by politicians. Not all govemment
officials are like Havel in this respect, and many thrive on division. A recent
example is President Donald Trump, a figure who many critics say has done
little to unite a nation after one of its ugliest elections. On New Year's Eve

of 2016, Trump tweeted, "Happy New Year to all, including to my many
enemies and those who have fought me and lost so badly they just don't know

what to do. Love!" Americans lashed out at Trump, tweeting their dissent and
frustration at his sarcastically divisive message.

While some politicians may wish to divide the American people,
we are all bound together under one social contract: the Constitution of the
United States of America. But how does living in an age of postmodernity
impact this aging document? This is a complex question, and to answer in
full would require many pages of thorough examination. With that in mind,
scholar Calvin Massey argues, "There is no reason to think that the American
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judiciary, or the Justices of the United States Supreme Court in particulal are
exempt from the effects of the postmodernist thought that has seeped into our
cultural understandings"

(I

66).

This undeniable connection between postmodernity and Constitutional
interpretation can be best examined in the case Lawrence v. Texas, which
ovemrled Bowers v. Hardwick and thus declared Texas's ban on homosexual
behavior unconstitutional. A common postmodern claim is that there "can be
no such thing as objective truth or objective reality" (Massey 171). The Court
voided the Texas statute because it "furthers no legitimate state interest which
can justifu its intmsion into the personal and private life of the individual"
(Massey 184). In this case, the Court "rejected promotion of morality as a
legitimate state interest," calling to question all laws with a "moral foundation"
(Massey 185). This ruling continues to plague us today; the late Justice Scalia

it would endanger state laws "against bigamy, same-sex marriage,
adult incest, prostitution, masturbation, adultery fornication, bestiality, and
feared

obscenity," most of which rest on strong moral arguments rather than objective
reasoning or other evidence (Massey 187).
The postmodern world is one of chaos and instability. Given this reality,
Massey reasons, "There is no point in trying to impose an artificial coherence

upon [the world]" (226). Already, scholars have begun to see the Court's
commitment to doctrinal coherence weaken, which is underscored by otr
society's gtowing embrace of indeterminacy (Massey 230). Postmodernity
changes the way our goveflrment functions, posing a special threat to our way

of life and governance.

Global Challenges: Addressing Rapid Change and Risk
Like Havel, Anthony Giddens similarly expresses a worry over this
postmodern mentality, which he argues is a byproduct of globalization. This
postmodern mentality complicates the role of govemment as officials attempt

to keep order within a society that is quickly beginning to recognize

the

commonness of disorder over order, as well as the increasing risks linked to
technolory. Societies who once held concrete cultures now find themselves
constantly re-evaluating with each new influx of information about how others
live. Globalization can effectively end tradition in this sense, as local cultures
are exposed to new cultures and ideas, often meaning that traditional ways

of

acting are called into question. This process is known as detraditionalisation, in

which day-to-day life becomes less and less informed by "tradition for the sake
of tradition" and rather based on what the individual desires (Giddens 100).
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Tradition is necessary to an extent because it offers stability as well

as

the ability to configure a self-identity against a stable background. Through
the process of detraditionalisation, we enter a problematic era where "nothing

is sacred" (Giddens 50). Meanwhile, governments must eternally struggle
to maintain order in a world where there is none. Tradition and culture are
closely intertwined, and the degradation of tradition inevitably accompanies
the degradation of culture. Without a strong cultural code, a governing body
may flounder, being forced to change rapidly as its citizenry changes their own
values rapidly.

While institutions struggle to combat the

repercussions of
detraditionalisation, "manufaetured risks" play an equally challenging role.
"Manufactured risks" are man-made risks, often caused by new technologies
(Giddens 44). Since these risks are new, humans are ill-equipped to deal
with them. While we know these new technologies could have potentially
life-threatening effects on humanity, we know neither the precise effects nor
their scope. In our postmodern world, we cannot be certain of anything-all
information must be imperfect at some level. This belief is strengthened by the
great wealth of varying expert opinions. Giddens highlights how "scientists so

frequently disagree with one another, particularly in situations ofmanufactured
risks," leaving us unable to easily accept the findings they produce (Giddens
4e).

The climate change debate is an excellent example of a manufactured
risk that stirs great confusion and disagreement. The National Oceanic and
Atmospheric Administration's research shows that July 201S-August 2016 (a
lS-month period) set global records for heat (Borenstein). However, during
his opening remarks at a climate science hearing in December 2015, Senator
Ted Cruz stated, "According to the satellite data, there has been no signiflcant

global warming for the past 18 years" ("Sen. Cnu Confronts"). Because of the
democratization of information, we now have more data than ever
data that can be twisted and manipulated to

before-

fit specific agendas.

The climate change debate is further complicated by the uncertainty

of

its risk. In his examination of the popular fact that 97Yo of scientists agree
with climate change, authorAlex Epstein questions, "What is that supposed to
mean? That climate changes? That we have some impact? That we have a large

impact? That we have a catastrophically large impact?" Epstein concludes,

"What the 97Yo of climate scientists allegedly agree on is very mild and in no
way justifies restricting the energy that billions need" (Epstein). In the face

of such uncertainty, it is unsurprising that many opt for political apathy and
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inaction. While the democratization of information can make enlightening
knowledge accessible to all, it can also cause debilitating uncertainty as
individuals are overwhelmed by conflicting information.

Dataveillance and the Misuse of Information
Most people value their privacy-both on and offiine. Protecting
individuals' data from corporations who wish to profit from it is another
challenge govemments face in the New Globalization System. People tend
to largely focus on the positives associated with the democratization of
technology and information, but it is perhaps more important to consider the
negatives. Information can be used for evil just as it can be used for good.
Take Facebook for example-a social networking site that is used to connect
millions of people around the globe and is a platform often used to share newsrelated items and groundbreaking stories. This sharing of information, which
allows new ideas to be voiced, can be viewed as a positive.

At the same time, giving a private company so much access to a vast
amount of information can be a dangerous thing to do. Most worrisome is
Google's use of facial recognition software. In his book The Net Delusion,
Evgeny Morozov explores such downsides of new technology and the deluge

of information. In the chapter "Why The KGB Wants You to Join Facebook"
he explains how the face-recognition industry is booming:

In2009 Face.com launched a Facebook application that first asks
users to identify a Facebook friend of theirs in a photo and then
proceeds to search the social networking site for other pictures in

which that friend appears. By early 2010, the company boasted of
scanning 9 billion pictures and identi&ing 52 million individuals.
This is the kind ofproductivity that would make the KGB envious.

(ls3)
Users reveal a wealth of information to Facebook-religious views,
political preferences, their favorite movies, and of course, personal photos.
People view Facebook as a fun social platform, but if used improperly,
Facebook could be more effective than the Stasi of the GDR at surveillance.
In the coming years, surveillance may even become an obsolete term, given
the rise of dataveillance, which is the "systematic monitoring of people or
groups, by means of personal data systems, in order to regulate or govern their

behaviour" (Andrejevic et al. 5). This is made possible through the popularity

of interactive devices, which also double as sensors capable of collecting
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large sums of data (Andrejevic et al. 2). The subject of dataveillance brings up
serious ethical questions for governmental institutions to address.

The information that Facebook collects from its community can then
in turn be used to target or influence users. In 2013, Facebook conducted a
psychological experiment on 689,003 unknowing users. The experiment tested

"whether emotional contagion occurs between individuals on Facebook,"
or in other words, how viewing more "positive" or "negative" posts affects
users. The authors of the study manipulated users' timelines to either make
more "positive" or "negative" posts occur. The results of the study are not
as important as the fact that the study even occurred at all. By agreeing to
Facebook's Data Use Policy, users signed over all of their data and information

to Facebook (McNeal).

A more pressing issue is Facebook's wealth of knowledge about
individuals' political beliefs, information which could easily be used to
manipulate or influence election outcomes. During the 2016 Republican
primaries, Senator Cruz's team used Facebook's advanced advertising tools
to craft, target, and measure specific media campaigns geared to "win over"
Trump supporters. Facebook features this story along with several other
political advertising campaigns, on its official marketing page, highlighting
how Facebook actively showcases itself as a "platform to influence voting
decisions just as it does with buying decisions" (Fiegerman).
In short, Facebook does not care if companies are selling users
toothbrushes or political ideologies-as long as companies are willing to pay.
For a price, Facebook grants companies access to powerful data, which allows
them to better target users. Of course, this seems relatively harmless when the
product being sold is

a

toothbrush, but when the product is

a

political candidate,

the stakes become much higher. An anonymous former Facebook employee
admiffed, "This is a very powerful product that can have effects that we didn't
imagine it having" (Fiegerman). These manufactured risks complicate the role
of government in our daily lives.

Conclusion
Considering the many soma-like distractions with which we are
bombarded by, including the Wikileaks scandals, the woes of postmodemity,
and dataveillance, the Internet clearly raises just as many problems-if not
more-than it solves. By complicating local life through detraditionalisation
and perpetuating a state of postmodernity, the Internet makes it harder for
goveflrments to rule large groups of people effectively. And while the Internet
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is home to a wealth of useful information that could transform users into better

voters and citizens, many people largely use the Internet for entertainment
purposes. With this deluge of information comes issues of privacy that are
difficult for governments to address-what role should govemment play in
regulating sites like Facebook and Google? What are the most appropriate
privacy policies? Overall, the democratization of information complicates and
likely worsens the environment for governance.
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Abstract
Since the Columbine massacre in the wake

of the "unsafe schools"
environmental plague, congress and school administrators have searched for
a solution. As a result of this search, zero tolerance policies have become a
societal nonn in the American education system. Although the intentions

of

these policies seem clear and unarguable, the negative effects of these policies

have been overlooked. Zero tolerance policies have created an environment

of

hasty decisions and dramatic punishments which have unfairly and
disproportionately attacked students with leaming disabilities and students of
color. The result of large numbers of students of color being pushed out of
schools has directly influenced the school to prison pipeline, which is largely
uncontrollable once a student has been suspended, or worse, expelled. As a
response to the severely negative effects of zero tolerance policies, I propose
that we replace this outdated practice with a new concept, restorative justice,
which I explain in this essay.
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In

1994, congress passed a zero tolerance policy on weapons on school

grounds. Appropriatelytitledthe Gun-Free SchoolsAct, schools

o'wererequired

to legislate zero tolerance laws or risk losing federal funds" (McAndrews).
With a zero tolerance approach, students were removed from school grounds
without explanation, as opposed to receiving in school consequences. Some
districts even expanded this act to cover a larger area of possible disciplinary
infractions, including but not limited to: drugs, alcohol, fighting, disrupting
class, etc. Although the congressional legislature allows for schools to review
cases on a case-to-case basis, many schools have declined this method to
both "send a message" to potential violators, as well as an excuse to regulate

punishment given to disruptive students (McAndrews). Since the Gun-Free
Schools Act, many school districts have adopted zero tolerance as a strategy

for

addressing punishment

for any offence. This has led to

these harsh

punishments being applied to much smaller offenses such as acting out in class
or being tardy.

With zero tolerance policies creating a more negative than positive
effect on schools' climates, I propose the following plan: 1. abolish the practice
of zero tolerance policies as disciplinary procedures in schools 2. reestablish
a new method of action in schools.

I propose that this new method of action

should be through the practice of restorative justice. With these two steps, the
goal is to stop the rapid flood of students, especially those in minority groups
or who have learning disabilities, from entering problematic lifestyles through
the school to prison pipeline.

After the Gun-Free Schools Act, many schools were quick to

create

their own zero tolerance policies, including offenses which may be seen as
less harmful than weapons on school groups. One example is Henry Foss
Senior High School in Tacoma, Washington, which has a zero tolerance policy
in regards to fighting and other violent acts. Their intervention method reflects
the ideal that "ifyou fight you will no longer be enrolled as a Foss High School
student" (Burke). The introduction of the new policy was spread through
newsletters to sfudents and parents, student-counselor interviews, even skits
assemblies and orientations (Burke). Zero tolerance
policies were working their way into school discipline strategies and they were

presented

at school

making themselves known.

In

2001, two years after the tragedy

of Columbine, zero

tolerance

policies were at an all-time high in theAmerican school system. Data collected
during the 2001 school year reported that ninety-four percent of schools had
a zero tolerance policy for firearms and ninety-one for weapons other than
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firearms. Zero tolerance policies had even spread to offenses not included
under the Gun-Free Schools Act. Eighty-seven percent of schools had a zero
tolerance policy for alcohol, eighty-eight had one for drugs, and seventy-nine
percent had policies for violence and tobacco (McAndrews).

If

a student was

cited in violation with any of these, they were given h harsh predetermined
punishment, no matter the severity of the action. Punishments usually ranged

in severity from in school suspension to complete disenrollment, as at Foss
Senior High School. With the overwhelming presence of these policies in
schools, the likelihood of students being suspended, expelled, or disenrolled
from schools greatly increased. As a result, more students were being pushed
out of school than ever. Students who faced these consequences could end up
with life changing effects.
The biggest impact of zero tolerance policies in schools was an increase
in suspensions and expulsions. In the 1972 school year, one in thirteen students
were expelled from school. That number rose by forty percent in 2009, with

al). When these suspensions
flt into legislated zero tolerance policies.

one in nine students expelled (Kang-Brown et.

were evaluated, many did not even

Instead, many were unrelated violations of schools'codes of conduct: students

were being expelled from schools for minor offenses that should have only
warranted in school punishment, not removal from school grounds. Simple

violations, such as using tobacco or acting out, were being greeted by the
harshest of punishments as a result of these policies. Nationally, forty-three
percent of expulsions and out-of-school suspensions were for insubordination
alone (Kang-Brown et. al). Zero tolerance policies had become a method of
removing problematic kids from classrooms. And when the punishment is a
"one-size-fits-all" approach, even the smallest offenses are treated as a crime.

With the increase of suspensions and expulsions that resulted from the
implementation of zero tolerance policies, a disproportionate representation

of students of color and those with learning disabilities were being removed
from schools. Specifically, students of color, who make up a minority of many
school districts in the United States, also made up amajority ofthose who were

expelled from schools and later incarcerated. For example, "black sfudents,

who represent less than ten percent of [California's Los Angeles Unified
school district] student population, represented more than fifty percent of its
suspensions and expulsions... [and] Black and Latinos currently represent more

than 70Yo of the state's prison population" (Anthony). On a larger spectrum,
the United States'Assistant Secretary of Elementary and Secondary Education

Deborah Delisle says, "fthroughout the U.S.], African American sfudents are
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more than 3.5 times more likely to be suspended or expelled as their white

peers. Students with disabilities are twice as likely to be removed as nondisabled peers" (George). These groups of students are often associated with
minor offenses such as tardiness and disruptive behavior, neither of which
should result in expulsion. These statistics suggest that there is a problem with
zero tolerance policies targeting minority students and suspending or expelling

them for petty offenses.
However, some scholars still believe the differences in percentages

of

expulsions and incarceration rates between Caucasian students and African
American and Latino students are not a reason to dispose of zero tolerance
policies. An article in The New Republic states, "...the racial disparity in
expulsions is smaller than the racial disparity in arrests for violent crimes. That

AfricanAmerican students may be statistically more likely than other students
to commit violent acts is a grave problem that demands serious government
actions to the conditions under which African American children grow up"
("Zero-Tolerance Laws Are Making Schools Safer"). However, education is
a crucial condition in which African-American students grow up in as well.
Yes, home-life and other outside factors also have serious effects on these
percentages, but the actual size of the racial disparity is not what should be

on. Instead, the reasoning for and the severity of punishments as a
result of zero tolerance should be evaluated. It is much more important for
focused

schools to evaluate how their actions affect the lives of minorities students,
especially when they risk pushing them onto the wrong paths of life.

As a result of the large racial discrepancy in the numbers of suspended
students, students are pushed out of school and onto paths that can have life-long
effects. By having just one suspension on their record, students are statistically
more likely to enter troubling paths of life. According to Janay Sander (2010),
an educational psychologist at Ball State University, "over 80% of all juveniles
and adults in the criminal justice system have experienced school failure or drop

out". Similarly, Harr), Wilson (2014) writes that "students with

one suspension

[are] five times more likely to drop out. And, students who were suspended...
were nearly three times more likely to have a juvenile justice contact in the

following year." Students who are suspended from school are less likely to
return and as a result are more likely to run into ffouble with the law. Sander
describes these students as "uniquely vulnerable to the effects of school factors
that increase the risk for later delinquency." When expelled, students are often

left unsupervised, making them more likely to find negative things to do with
their free time. These may include criminal offenses such as drugs or violence,
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which may result in later criminal records or imprisonment. The unfortunate
reality of suspensions and expulsions is that they make schools seem like a
distant environment that these students are unwelcome

in.

Once a student is

removed from school, they are less likely to return and the possibilities ofwhat

they do with their time are endless.

Although the chances of students getting in trouble while on probation
from school are quite high, some schools have offered evaluation services and
supervision to expelled students. According to Vito A. Gagliardi for the New
Jersey Law Journal, after a student's suspension concludes, they are evaluated

to determine whether they can return to their regular education schedule, or if
they must remain in an alternative program or placement. With this program,
sfudents who may not have yet learned from their expulsion or even may have

acquired negative habits while suspended
back into school or on

a

will be given assistance in getting

similarpath. Programs withthis mentality

are supported

by the National Association of Elementary School Principals and the National

of Secondary School Principals. Both associations support
govemment bills that require alternative educational service, supervision, and

Association

counselling to expelled students (Ferrandino and Tirozzl). While it is true that
more assistance is needed for students who are suspended or expelled from
school, the real argument lies in the events which occur before the student is
removed from the school. Since the effects of expulsion make students more
likely to enter the school to prison pipeline, the real focus should be on keeping
students in school in the first place.
Because students who are expelled are statistically more likely to
drop out of school, they are therefore more likely to enter the prison system.
Students who do not receive their high school diplomas-no matter the

reason-are statistically more likely to suffer

these unfortunate consequences.

Unemployment rates are higher and weekly payrates are lower for those who

do not hold a high school diploma. High school dropouts nationally make
a median of $417 a week as opposed to the $815 dollars of a high school
graduate. Dropouts are also nearly twice as likely to be unemployed as those
with diplomas - 12.4% vs. 6.8% (Kang-Brown et. al).
There is no evidence to support that removing students from schools
via zero tolerance policies actually removes, or even limits, disruptive and
violent acts in the classroom (Kang-Brown et. al). If they return, students who
were expelled for defiant acts are likely to commit the same offense again.
However, it is important to remember that these minor offenses should not
result in severe punishments such as expulsion. This mentality alone works to
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keep students in school. In the before mentioned Los Angeles Unifled School

District, in the 2011 school year the board decided to remove the policy of
suspending students for defiance related acts, which cut the 700,000 statewide
expulsions in half (Kang-Brown et. al). Once the policy was reevaluated so the

severity of the action matched the punishment, the number of suspension and
expulsions greatly declined.

An

alternate method

implement the process

of

to zero tolerance policies in schools is to
justice. Restorative justice focuses

restorative

on the idea of treating "crime as a harmful act against an individual and a
community, not against the state" (Kang-Brown et. al). Sean Wilson, states
that to him, "restorative justice in schools focuses on reintegrating students
into school community after misbehaving rather than excluding students from
the school environment" [sic]. Students work on conflict resolution with each
other, as well as learning respect for each other's voices. As a result, restorative
justice focuses on the accountable individual and all students learning from
and remedying their actions. In the Boston Public School District, restorative
justice "often involves dialogue between two or more parties or group
conferencing - meeting including the victim, the offender, and the
affected community" (Boston Public Schools Code of Conducl). All members
work to determine appropriate consequences and reduce the change for future
misbehavior of the same kind. Boston public schools'goal through restorative

justice is to make the offense known and to assist the offender in not making
the same mistake twice (Boston Public Schools Code of Conduct).
Although restorative justice can be a difficult process to introduce into
schools because it relies heavily on communication and positive environments,

it

has had major effects on disciplinary action. In the 2010 school year, the

Boston public school district implemented the process of restorative justice

to replace suspension and expulsion. In two years, the schools' suspension
numbers dropped from 743 to 120 (Kang-Brown et. al). The policies adapted
in this program, such as conferencing, mediating, and problem-solving,
sffengthen more than just student engagement and can have lifelong effects on
students' conversational skills (Wilson).

In addition, because restorative justice has the goal of helping

students

learn from their actions, as well as strengthen positive disagreement strategies,

it's also working to keep students in school and off destructive paths of life.
West Philadelphia High School was one of the earliest implementers of
restorative justice and since its success, it has become a beacon for the huge
impacts its strategy can have on school climate. After implementingrestorative

28

Kerrrp GuElrzow
justice techniques in the fall of 2008, the school saw a 52Yo drop in violent acts
as well as a decrease of 158 suspensions from the246 the year before (Wilson).

In a research review titled "Restorative Justice in Urban Schools'',
the authors suggest that restorative justice does not only increase student
conversational skills and decrease the number of suspensions and expulsions,
it can also have positive impacts on affendance and graduation rates. The
review includes a study done on schools in Oakland, which reported that
middle schools with restorative justice programs saw absenteeism drop by
twenty-four percent, whereas schools not implementing the program saw an
increase by sixty-two percent (Fronius et. a1). The same school district also
observed a sixty percent increase in graduation rates as opposed to a seven
percent increase in schools that did not implement restorative justice practices
(Fronius et. al). Although restorative justice practices have created huge
strides in many aspects of schools' environments, the most important results

of restorative justice must not be overlooked. With this strategy for problem
solving and disciplinary action, students are staying in school and staying away
from negative behaviors that may result in them dropping out and falling into
the school to prison pipeline. Where zero tolerance policies were pushing too
many students out of schools, restorative justice aims to push sfudents to leam
from their actions and most importantly, keep them in school.
Although zero tolerance policies were originally created to be positive,
non-biased forms ofjustice, their results prove to be unfairly effecting students

of color, sending them spiraling into further problems in their futures, as
well

as having no real effect on controlling violence. Whenever a student is

removed from school, their chances

of getting into trouble and escalating

further towards outcomes as large as imprisonment, are extremely high. By
removing zero tolerance policies from schools and adopting problem solving
methods such as restorative justice, we can work to reverse the effects of the
"School'to-Prison Pipeline" and bring disciplinary action back into the schools
and out ofprisons.

I

am calling for reform to current disciplinary procedures based on

zero tolerance. The unfair representation of students of color and those with

learning disabilities who are being expelled from school directly correlates
with those who find negative influences in life and may even flnd themselves in
prison later in their lives. It is important to be educated on the current issue and
to advocate for a school system that focuses on restorative justice and proper
violence reduction techniques. When students are quickly removed from
schools, their chances of finding themselves in the school to prison pipeline are
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remarkably high. By implementing proper, up to date programs, schools can
see positive outcomes in more than just their expulsion rates, they can create

students who become advocates for their own change.
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A Collaboration between Neural
Networks and Reinforcement
Learning:Applyrrg Concepts to a
Brick Breakirrg Game
Bryce Kadrlik
Augsburg College

Abstract
The intent ofthis work is to explore the interactions of artificial neural networks
and digital games.

It details the development of an artificial neural nefwork

trained upon a brick breaking game like the Atari game Breakout. This network
was designed with the goals of not dropping the ball and maximizingthe game
score. Full game and network integration was not completed. However, two
versions of the network were developed to move the paddle to the right or left
based on the ball's point of impact on the paddle. In preliminary testing using

manual inputs, these networks eventually learned to return the expected output
100 percent of the time. Next steps in the development of this neural network

include the addition of multiple inputs, the ability to output a distance for the
paddle to move, and full integration with the brick breaking game.

JJ
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Introduction
Artificial intelligences are computer programs which are able to make
their own decisions based on certain inputs. Creating an artificial intelligence
(AI) that is capable of learning is a step toward creating AIs that are broadly
applicable, instead of only being applied to solve a narrow set of problems in
their specific fields. This would be a revolutionary step forward in the field
of AI, and would bring us closer to developing "super-intelligences" like
those which exist in science fiction. These "super-intelligences" are portrayed
as markedly similar to humans in most ways, while also having far more
processing capability than humans. They are able to make their own decisions,

carry on conversations, and participate in other human-like behaviors. Neural
networks currently have several applications in gaming, but are only able to
handle some specific cases. The development of more applications for neural
networks in gaming could lead to the development of AI which behaves
more similarly to a human player. This could enhance or even replace more

traditional techniques in the area of neural networks, which rely on the slow
pace of strategy games such as chess, allowing gaming AI to become more
adept at playing today's fast-paced games [8]. In addition, games can be used
to test or train the capacities of neural networks, as seen in [7].
In order to explore the ways neural networks and games interact, this
project created a game modeled on the classic Atari game "Breakout". In this
game a player controls a paddle that is used to bounce a ball into bricks and
break these bricks for points. An artificial neural network was then designed
to control and successfully play it. This network was given control only of the
paddle, just like any human player of the same game, and was designed with

the goal of maximizing its score by breaking as many bricks as possible. The
neural network would be considered successful

if it consistently

cleared the

game screen of bricks without dropping the ball, which results in a loss.

Neural Network Background
Artificial neural networks, often referred to as simply "neural networks,"
provide an opporrunity to create an artificial intelligence that is capable of
learning. Neural networks started being developed in the 1940s. In 1943,
a model neuron was proposed by McCulloch and Pitts [1]. Neurons are
conceptualized as nodes, or small processing units, which are capable of
processing only one operation. A few years later, Rosenblatt posited that these
model neurons could be arranged into a network in which each node could
34
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communicate with nearby nodes [2], and thereby developed the first simple
neural network, called the perceptron. These first neural networks were highly
promising, but

published by Minsky and Papert in 1969 [3] detailed the
many theoretical limitations ofthe perceptron. This led researchers to abandon
a paper

the concept of artificial neural networks for many years. They did not re-enter

the field of

AI development until over a decade latel in the

1980s.

After this

reemergence, multi-layer neural networks were conceived.
In the 1980s, the learning rule known as back-propagation was developed,

which spurred the development of more complex neural networks capable of
learning the solutions to problems. This process was developed by two teams
of researchers: Fogelman-Soulid, Gallinari, and Le Cun in France[4] and
Rumelhart, Hinton, and Williams in the United States [5, 6]. The process uses
an elror, typically found by taking the difference between an expected result
and an actual result from the network, and then runs backward through the
network, adjusting connection weights in order to minimize future eror. Since
then, neural networks have been developed and researched in many fields,
including biolory, psychology, physics, mathematics, and electronics.
One recent example of neural networks being used in gaming and

of

gaming being used to train neural networks is the project undertaken by
Google's DeepMind team. This team developed a new take on neural networks
which they have termed a deep-Q network. The deep-Q network was designed
to bring neural networks even closer to approximating the human brain by
enabling them to develop solutions to problems based on complex sensory data.

To test this problem-solving ability, DeepMind trained the deep-Q network

to play awide variety of Atari 2600 video games [7]. The deep-Q network
displayed particular skill at learning the optimal strategy to beat Breakout.
This research is an attempt to replicate aspects of the success that the
deep-Q network showed at playing games. However, this research attempts to
create a network that is successful at learning to play only one game, as opposed

to DeepMind's attempt to create a network that could learn many games. In
addition, the network designed in this research is intended to specifically play
a brick-breaking game, whereas DeepMind's network was intended for a wider
range of problem solving; its use for digital gaming was only intended to test
its functionality.

Methodology
Al1 neural network and game design was done using Java, a common
programming language, and Java Swing, a set of tools used to create graphical
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interfaces in Java, within the Eclipse Integrated Development Environment
(IDE). The brick breaking game was created with Java Swing, and is comprised

of Brick, HardBrick, Paddle, Ball, and Wall objects. The ball is capable of
bouncing off any other object. When colliding with all objects excluding the
Paddle, the Ball's angular X- or Y-trajectory will simply be reversed. The
Paddle adjusts the Ball's X-trajectory upon collision, using the formula

/ dif'
r moveRatet
I
-1'\wtdth/Z '
3 )
dif is the distance between the Ball's point of impact and the center
-l
and moveRate is the rate of
of the Paddle, width is the width of the Paddle,
movement of the paddle at the time of impact. If the Ball passes below the
where

height of the Paddle, then it has been lost and the game is over. (See Fig. 1 for
a game screen image.)
X

Fig. l: An image of the

brick-

breaking game being played.

I
Score:

First

Version

The first version of the neural network contained only seven neurons
and three layers (see Fig. 2). Each neuron was connected to each neuron in
the next layer, but not to the neurons in its own layer. Each of the three input
neurons in the first layer could only take in a Boolean value, meaning that
the value could only be one of two things, of whether it was active or not. If
the input neuron was active, it transmified a value of one to the next layer.
If it was inactive, it transmitted a zero. The second, hidden layer contained
only one neuron. This neuron took in the three values from the input layer,
and would return a negative value, a positive value, or a zero based on which
input neuron was active. If the left input neuron was active, the hidden neuron
transmitted the positive value, and if the right neuron was active, a negative
36
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Input

Hidclen

{)utput
Fig. 2: A diagram of the layout of thefirst version of the neural network.
value was transmifted. If the center input neuron was active, the hidden neuron

transmitted azero.
The three output neurons all received this value from the hidden neuron.
Each output neuron would give a different output based on the received value.

If the left output neuron received a negative value, it would be activated and
return to that value. Otherwise, it only returned azero. The right output neuron
behaved similarly, but only returned a non-zero value

if the value it received
if it received a non-

was positive. The center output neuron would output zero

zero value, but upon receiving azero the center output neuron returned a value

ofone.
This network simulated a decision to move right or left based on which

part of the paddle the ball had impacted.

If

the ball hit the right side of the

paddle, it was reasoned that the paddle should move to the left to catch the
ball again. If it was hit on the left, it should move to the right. If the ball struck
the paddle directly in the center, the paddle should not move, as the ball was
expected to return directly downward.
Second Version
The second version ofthe neural network was nearly identical to the first,

with one layer added to increase functionality (see Fig. 3). This network was
comprised of four layers, one input and output layer, and two hidden layers.
The input layer consisted of one neuron, which took in a given double value.
Based on whether the value was positive, negative, or zero, the neuron would
transmit to one of the three neurons in the first hidden layer. This neuron would
then be assigned this transmitted value, while the other two would retain their

initial values of zero.

37

A Colr,anonATroN BETWEEN Nguner

Nrnr,onxs

Input

Hirlden

1

Hiddeu 2

Output
Fig. 2: A diagram of the layout of thefirst version of the neural network.
The first hidden layertook on the function of the original input layer. The
second hidden layer was adjusted so that it would simply pass on the value

of

the active neuron from the first hidden layer. The output layer was unchanged.
These changes enabled the network to take in the distance between the center

of the paddle and the ball's point of impact and then decide if it was to the left
or right side of the paddle and move accordingly.

Training

(-t)(tnput)
Eachversion ofthe neural network was outfitted with aback-propagation

algorithm. Back-propagation calculates an error based on the difference
between the network's output and the expected output, then runs backward
through the network to adjust connection weights in order to minimize future
error. It uses the partial derivatives of the connection weights and the network

error in order to calculate the effect that each connection's weight had on the

output. Then, it adjusts the weight in order to control this effect and thereby
minimize future error. For more details on the process of back-propagation, see

[9] and [10]. Though the back-propagation algorithm was fully integrated into
the networks and proved functional, it was unnecessary. The neural networks
were able to return expected results without any weight adjustments. This was

due to the fact that the formulas used in these rudimentary versions of the
neural network did not yet make use of the weights of each node, and therefore
returned results without taking any node weights into account.
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First Version: The nefwork was given a sequence of three

numbers,

which were either azero or a one, such that there were always two zeroes and a
single one value. These numbers signified which one ofthe three input neurons
was activated: left, right, or center. Whichever neuron was given a one was
the active input neuron. After feeding this information through the network,
the network was considered to be successful if the proper output neuron was
activated. Output neurons are only considered active if they return a non-zero
value. The output neuron that should be properly activated in each case is the
neuron on the opposite side of the active input neuron, except for the center

neuron.

If

the center input neuron was active, the center output neuron was

also expected to be active. For example, ifthe right input neuron was activated,

then the network was expected to activate an active left output neuron. This
would be signified by the network returning a non-zero value, followed by two
zeroes.

Second Version: The network was given a single number which ranged

from negative to positive in value, and included zero. After feeding this
information through the network, it was considered to be successful in its
assessment of the situation if the output neuron corresponding to
was activated, or in the case of an input of zero, ifthe center output neuron was
active. Output neurons were considered to be active if they returned a non-zero
value. For example, if the network was given a value of -2, the expected result
was activation of the right output neuron, so the output would be zero, zero,
and a non-zero value, in that order.

Results
Although both versions of the neural network were outfitted with backpropagation algorithms, these algorithms proved to be unnecessary. The
networks produced the desired results without taking the connection weights
into consideration. The networks produced the desired results without the
connection weights because of the nature of the data being used in these
networks, which was not being changed by anything in game. If the data the
nefwork received during gameplay was being changed in some way, and the
network had to adjust to these changes, a back-propagation algorithm could
prove to be very useful. At this stage, however, it is not.

In

order

to test the success of this

stage

of the neural

network,

experiments were run using manual input. For the first version of the network,
one input neuron was activated manually. The correct combinations of active

input neurons to active output neurons are: right input neuron activating the
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left output neuron, center input neuron activating the center output neuron, and
left input neuron activating the right output neuron. For the second version,
the value of the input neuron was set to an arbitrary numerical value to test
the network. If the input was positive, the network was expected to activate
the left output neuron and

if the input was negative, the right output neuron
If the input was exactly zero, then the center

was expected to be activated.

output neuron would be activated. These experiments were run approximately
twenty times with various values, and each time the neural network was able
to activate the expected output neuron, giving both versions of the network a
one-hundred percent success rate.
Due to time consffaints, the neural network was not fully integrated with
the brick breaking game. However, this preliminary testing suggests that with

further development, the network could learn to catch the ball and successfully

play the game regularly. If the network was integrated with the game at this
stage, it would be incapable of even controlling the paddle properly. Even
though the network is choosing a direction to move the paddle as expected,
it does not currently output a distance for the paddle to move, and therefore
would not actually move the paddle dwing gameplay. This problem must be
addressed in future work.

Analysis and Next Steps
The success of the neural networks indicates that

it is possible to

program the network to make simple decisions, such as whether the paddle
should move to the Ieft or right when based on only one input. In the future, the
neural network should be created to be more complex by adding the ability to

take in more inputs and make decisions based on these. Some possible inputs
include the ball's trajectory upon collision with the paddle and the amount of

bricks left on the game screen. The network should also be able to output a
distance for the paddle to move. Finally, an algorithm should be added to allow
the network to learn how to maximize its game score using a reinforcement
learning technique and the game and network should be fully integrated.

References

A Logical Calculus of the Ideas
Immanent in Nervous Activity. Bulletin of Mathematical Biophysics,
W.S. McCuloch and W. Pitts. 1943.

Vol 5, pages 115-133.

40

Bnvcp I(eonrm

2. F. Rosenblatt. 1958. The Perceptron: a Probabilistic Model for
Information Storage and Organisation

in the Brain. Psychological

Review, Vol 65, pages 386-408.

3. M.

Minsky and S. Papert. 1969. Perceptrons: an Introduction to

Computational Geometry. MIT Press.

4.

F. Fogelman Soulid. Le Connexionnisme. Notes for MARI 87 course,
Cognitiva 87.

5.

D.E. Rumelhart, G.E. Hinton, and R.J. Williams. 1986. Learning Internal
Representations by Error Propagation. Parallel Distributed Processing

Explorations in the Microstructures of Cognition, Vol.

MIT

l:

:

Foundations.

Press.

6.

D.E. Rumelhart, G.E. Hinton, and R.J. Williams. 1986. Learning
Representations by Back-propagating Errors. Nature, Vol. 323, pages

7.

V. Mnih et al. 2015. Human-level Control through Deep Reinforcement

8.

D.K. Charles and Stephen Mcglinchey. 2004. The Past, Present and
Future ofArtiflcial Neural Networks in Digital Games. ResearchGate.
M. Nielsen" 2016. How the Backpropagation Algorithm Works. Neural

533-536.

Learning. Nature, Vol. 518.

9.

Networks and Deep Learning, Chapter 2.

10.

M. Mazur. 2015. A Step by Step Backpropagation Example. Machine
Learning, mattmazur. com.

11.

E. Davalo and P. Naim. 1991. Neural Networks. MacMillan.

4L

Aucsnunc Houons Rrvrpw

Identity Crisis: Howthe Outcome
ofthe ColdWar affects our
I-lnderstanding ofthe Crisis in
Llkraine
Sara Catherine Lichon
Ramapo College of NewJersey

Abstract
This paper discusses how history affects the present, arguing that the outcome

of

the Cold War aids our understanding of the current Ukraine Crisis by shedding

light on the identity crises which Ukraine, Russia, and the United States faced
after the Soviet Union collapsed. These new identities conflicted with each
other, ultimately leading to the conflict we are facing today. The paper starts
by discussing what the Ukraine Crisis is: current fighting between pro-Russian
separatists in eastern Ukraine and Ukrainian troops, due to conflict that began
after Ukrainian pro-Russian president Vilctor Yanukovych was overthrown
in 2014. The situation in Ukraine did not spontaneously appear, but is the
culmination of many years of tension and conflicting identities. Because of
Ukraine's long, intertwined history with Russia, many Ukrainians in the
eastern reaches of the country believe they are more Russian than Ukrainian,
and many of them are ethnically Russian. After the collapse of the Soviet
Union, many Russians were displaced and found themselves living in newly
independent Ukraine, which they did not consider their homeland. Meanwhile,
those in western Ukraine were closer to the democratic west, and ideas of free
democracy were more prevalent.

Also discussed is how Russia, after losing its identity as an empire, did not
know what its relationship was with the post-Soviet states, causing it to revert
back to an imperial state of mind, explaining its desire to get involved in the

Ukraine Crisis. Meanwhile, the U.S. wishes to become involved in order
to protect the New World Order and its identity as victor of the Cold War.
However, the U.S. is also hesitant to interfere too much, as it could lead to a
new Cold War and threaten its status as the victor. These conflicting identities

all contribute to the Ukraine Crisis, and this paper aims to describe how this
information can be used to better understand the crisis.
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Introduction
Currently, the country of Ukraine is in the midst of a crisis: separatists
are wishing to break away from the region, the government is attempting to
keep their sovereignty and integrity, the Russian goverrrment is overstepping

its bounds, and the West is attempting to make sense of the situation. As the
conflict continues to escalate, it becomes harder and harder to understand what
exactly is going on. Those in Western Europe and the United States view Russia
as becoming aggressive and imperialistic, attempting to recreate the Soviet

Union by taking away Ukraine's sovereignty. Those in Russia see themselves
protecting Russian-speaking minorities in Ukraine from a cruel government.
Ukraine itself is split; those in western Ukraine see Russia inftinging on their
freedom, while those in eastern Ukraine (specifically Crimea and the Luhansk
and Donetsk regions) see Russia as a safe-haven and the country to which they
belong. These many different views have their roots in the end of the Cold War
and the collapse of the Soviet Union. When the Soviet Union fell, the many
independent states created by it were at a loss, unsure of their new identities.

Russia itself was unsure of its relationship to the post-Soviet nations, while
the West, particularly the U.S., was sure of its new identity as the victor

of

the Cold War and leader of the new world order, or the world created by a
dominant U.S.. Ultimately, the outcome of the Cold War created conflicting
identities between east and west Ukraine, Russia, and the United States, and
these identities have all boiled over into the current Ukraine Crisis the world
faces today.

What is the Ukraine Crisis?
Before delving into the question of how the outcome of the Cold War

led to the Ukraine Crisis,

it is important to understand what exactly

the

Ukraine Crisis is and what perceptions surround it. In November 2013, several
hundred students in the Ukrainian capital of Kiev protested in Independence
Square, demanding that then-Ukrainian president Viklor Yanukorych sign
an Association Agreement with the European Union. This already-drafted
agreement would have aligned Ukraine's economy with Europe's by adding
Ukraine to the free-market alliance between multiple European countriesr,
meaning that Ukraine would be able to trade with these other European
countries without tariffs or restrictions. The Association Agreement between
Ukraine and the EU included a set of conditions that Yanukovych was not

willing to accept, however: electoral reforms to Ukraine's government to make

I
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it more democratic, and an end to "selective justice," or the imprisonment of
many opposition govemment leaders on political charges.2 Yanukovych also
claimed that Ukraine faced financial difficulties that could only be solved by
working with Russia, so, in December 2013, he signed a gas deal with Russian
President Vladimir Putin, making it clear that he wanted Ukraine's economy to
be connected to Russia's rather than to Europe's.3 Ukrainian college sfudents

in Kiev, who had started to feel excitement at the prospect of being closer to
Europe, were angered by Yanukovych's decision, and they began organizing
protests in the center of the city.
These protests were unique in that, while they were started by a small
group of people, they grew into a large and violent revolution that created
a lasting impact. Hundreds of students gathered in the city square - called

Independence Square in English but Maiden in Ukrainian - in order to
peacefully demand that Yanukovych sign the Association Agreement. On
November 30, however, the Berkut, Ukraine's special forces, were sent to the
square to clear the protesters. Their methods were violent and extreme, beating

students with batons until they were covered in blood. The Ukrainian people

were outraged by the govemment's brutal response to peaceful protests, and
the protests rapidly grew into the Euromaiden Revolution, named such for its
pro-European direction in Maiden Square. Seven hundred thousand people
protested in the city on December l, facing the wrath of Berkut forces. Months
passed, thousands of more people joineda, and Kiev functioned as a war zone

until February 2014, when Yanukolych fled to Russia and abandoned his post
as president.s

Many had thought ttrat the situation would end there. But soon after
in Crimea, a peninsula in eastern lJkraine, armed, unidentified men seized
airports and government buildings in Simferopol.6 It was unclear whether
these men were Ukrainian or Russian, but the majority of people living in
Crimea were not supportive of the revolution in Kyiv, fearing that the new proWestern goverrment would not represent Crimean identity and interests. Those

in Crimea, who are mostly ethnically Russian, had their own protests against
the revolution and asked the Russian government for protection, fearing that
their rights would be taken away.7 This eventually led to a referendum where
ninety seven percent of Crimeans voted to join Russia. Soon after that, eastern
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Ukrainian separatists declared the areas of Luhansk and Donetsk "People's
Republics," officially sparking the crisis.s It is up for debate between the East
and the West on whether or not Russia is sending soldiers to Ukraine to help
the separatists fight the current war.
Each side has a different perspective on the situation. Those in Luhansk
and Donetsk believe they are fighting a war against a fascist Ukrainian
government and its aggressive ally, the United States; they are hoping to free
the Ukrainians from Western tyranny and bring them back to Russia's fold. A
soldier fighting on the side of the separatists justified his fighting by saying,
"we came to help our orthodox brothers in their righteous fight against fascists,
NAIO, Americans, and imperialism."e A Spanish volunteer also fighting for
the separatists explained his view: "It's not a Russian-Ukrainian war, it is a
Ukraine civil war. The government in Kiev sent militaries to kill, ready to

kill, to make a civil war."r0 Those who are eastern Ukrainian feel the strongest
about this. In the eastern, rebel-controlled town of Pervomaysk, which was
on the frontlines of the conflict, mayor Olga Ischenko, "wanted to know if
its [the nearby town of Popasnaya] people were yearning to be liberated by
the rebels."rrAnother woman in Pervomaysk, Natalya Sokolik, explained how

"according to the opinion of the people here, they would not like to be part

of

Ukraine again after everything they have experienced."r2

Meanwhile, those

in

Russia have their own opinions on the crisis

in Ukraine. Many in the West believe that the Kremlin (a term used for the
Russian government, similar to how the U.S. goverrrment is often referred to
as the

White House) wishes to use the crisis as a way to claim parts of Ukraine

as Russiaos own, or at least to draw eastern Ukraine into Russia's sphere

of

influence; in fact, this has already happened in Crimea. The reasoning behind

this is that Russia

sees

Ukraine and Russia as one nation, due to their shared

history and cultural similarities. Alexander Orlov, the Russian Ambassador to
France, once said that "Russians and Ukrainians are one nation...You can't
separate them."r3 The reason Russia feels the need to intervene in Ukraine

of the belief that Russian-speaking minorities in Ukraine
are being violated; shortly after a new government replaced Yanukovych,
is also

because

Ukrainian Parliament abolished a 2012law that allowed Russian to be used
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as an official language alongside Ukrainian.ra This, in Russia's eyes, justified

military intervention. 5
Those in the West, however, have a drastically different view of the
situation. They believe that Russia has invaded Ukraine illegally, and thus
refuse to recognize any of the new developments, such as the annexation of
1

Crimea. Timothy Snyder, anAmerican historian who blogged frequently about

the Ukraine Crisis and its impact on international politics from a Western
perspective, stated in one of his posts, "Russia has illegally invaded, occupied,
and annexed the Crimean peninsula, the southernmost province of Ukraine..

.

The Russian intervention in Ukraine has been justified by absurd lies."r6 Even
the United States goveflrment blames the crisis on Russian intervention; at
a hearing of the U.S. Senate Commiffee on Foreign Relations on Ukraine,
Ambassador John E. Herbst stated that "the Kremlin began its hybrid war in
Ilkraine's east" in order to "undermine the post-Cold War order."l7 Victoria
Nuland, theAssistant Secretary ofthe Bureau ofEuropean and EurasianAffairs
at the time, claimed that "Crimea and parts of eastem Ukraine are suffering a
reign of terror," and that the crisis was a "manufactured conflict - controlled
by the Kremlin" and "its separatist puppets."rs
The West, especially the United States, also views Russia as bitter about
losing the Cold War, and feeling threatened by a growing W'estern international
presence. Former Assistant Secretary of State for European Affairs John

Kornblum's testimony at the hearing on Ukraine stated that "current Russian
leaders appear to view the growing encroachment of the Westem way of life
as an

existential challenge."re Llkraine comes into play here for its pro-Western

revolution;

if Ukraine succeeds in becoming

westernized, the Western world

would be physically closer to Russia. Former Principal Deputy under Secretary
of Defense Brian P. McKeon ended his testimony by saying that "Russia's
aggressive actions in Ukraine are a threat to a bipartisan objective ofAmerican
policy since the end of the Cold War of seeking a Europe whole, free, and
at peace."20 The westem and eastern views of the crisis oppose each other,
making it nearly impossible to fully understand what is truly happening in
Ukraine. The question is, why do these certain perceptions exist? The answer
lies in the outcome of the Cold War, and the identity crisis that followed it.
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Identity Crisis in Post-Cold War Ukraine
There are many different angles for one to view the crisis from, but
perhaps the most important thing to look at is the perception of the Ukrainians.

The situation in Ukraine did not spontaneously appear, but rather is the
culmination of many years of tension and conflicting ideals. After the Cold
War ended, those in Ukraine entered an identity crisis, with some of the
population feeling they were Russian while the rest feeling that they were
purely Ukrainian. Ukraine's history is turbulent and murky, having been
intertwined with Russian history for many years.2r After the collapse of the
Soviet Union, a "new Russian diaspora" was created, as ethnically Russian and
Russian-speaking minorities suddenly found themselves no longer in Russia,
but in the independent country of llkraine.22 The final Soviet population census

in 1989 stated that

seventeen percent of the Soviet Russian population was in

the new post-Soviet states

-

specifically 25.3 million people

-

and the number

of people of Russian-based nationalities who were now outside of Russia was
28.2 million, ninety percent of which were ethnically Russian.23 Such a large
number of Russians living outside of Russia was bound to create a problem at
some point, as these people felt no loyalty or personal connection to their new

homes, including Ukraine.

This issue of ethnically Russian people living in a country that they do
not consider their home is especially clear in Crimea. Crimea had been a part
of Russia since 1783, when the Tsarist Empire defeated the Ottoman Empire in
the Battle of Kozludzha.ln 1954, Soviet Union leader Nikita Khrushchev gave
the Crimean peninsula to Ukraine as a gift, though its population was made up

of mainly ethnically Russian people. About seventy-five percent of Crimeans
in the 1950s were Russian, due to a combination of immigration and "ethnic
cleansing" done by Stalin when he forced Armenians, Bulgarians and Greeks
out of the peninsula.2a Khrushchev's gift of Crimea to Ukraine was meant
to symbolize Soviet control over Ukraine, emphasizing the unity of the two
countries, while also introducing a significant Russian population to Ukraine.2s
At the time of the transfer, this was not seen as an issue, as Ukrainians were
considered very culturally close to Russians. On February 19, 1954, at the
meeting of the Presidium of the USSR Supreme Soviet (the government body
made up of the parliaments from each Soviet state) that discussed the transfer
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of Crimea to Ukraine, M.

P. Tarasov, the Chairman

of the Presidium of the

Supreme Soviet of Russia, stated that Ukraine and Russia had a friendship and
were culturally united:

The Ukrainian people have tied their fate with the Russian
people since olden times. For many centuries they fought against
common enemies...The century-long friendship of the Ukrainian
and Russian peoples and the economic and cultural link between

Crimea and Ul<raine were consolidated still f,lther with the
victory of the Great October Socialist Revolution...The transfer of
the Crimean Oblast'to the Ukrainian Republic meets the interests
of strengthening the friendship of the peoples of the great Soviet
Union, and will promote the fi.rther strengthening of the fraternal
link between the Ukrainian and Russian peoples...26
Those in the Soviet Union at the time considered Ukraine and Russia to be one
nation due to their shared history and culture, making the transfer of Crimea to

Ukraine logical and understandable.

This transfer would later cause an issue when the Soviet Union fell
apart,however. Cremea's population was still mostly Russian decades

later-

fifty-eight percent or 1.2 million people in 2001-and many wanted to have
closer ties with Russia rather than with Ukraine, feeling as though they were
minorities in the overall population of Ukraine.2T This created lasting tensions
which have bubbled to the surface multiple times, even prior to the Ukraine
Crisis. For example, in March 2006, pro-Russian Crimean politicians organized

protests against NATO exercises that were to happen

in June, which soon

spread to other areas of eastern Ukraine where the majority of the population

spoke Russian.2s Because some in Crimea and parts of eastern Ukraine see
themselves as Russian rather than Ukrainian, they consider the Ukrainian
govemment and the'West their enemy, because the West is attempting to keep
them from breaking away from Ukraine and joining Russia. This has reached
a climax in the current crisis.

Those

in the western parts of Ukraine, however, have a

different

perspective on the crisis. Unlike the Crimean and separatist Ukrainians,
they do not feel a bond with Russia - in fact, they wish to break away from
Russia as much as possible and form their own independent identity. Most
of Ukraine's history has consisted of being caught in a game of tug-of-war
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27 Wilson, 104.
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between Russia and European powers. Long before the Cold V/ar, in the
seventeenth century Ukraine was split between Poland and Russia; Poland

owning the territory to the west of the Dnieper fuver and Russia owning the
territory to the east. As the decades passed, Russia acquired more and more of
this western portion, controlling most of modern-day Ukraine by 1772. The
small portion of Ukraine that was not ruled by Russia in1772 became known as

Lviv, and was part of the Austro-Hungarian Empire. In the nineteenth century
Ukrainian nationalism began to form in the area ruled by Austria-Hungary
as people fled eastern Russian rule due to a lack of economic progress and
poor living conditions. This nationalism grew during World War I, when the
Bolsheviks in Russia signed atreaty with Germany in order to avoid conflict
in 1918. This treaty ceded parts of Russian territory to the Central Powers and
granted independence to other areas, such as Ukraine. But Ukraine's taste of
independence did not last long; the treaty was nullified later with Germany's
defeat, and Ukraine refurned to Russia's control.2e

The game of tug-of-war did not end there, and Ukraine was once again
split between east and west. Poland claimed Lviv and other parts of western
Ukraine at the end of World War I, while the rest of Ukraine became part of the
Soviet Union in 1922, after many battles between the Soviets and Poland. But
life in Soviet Ukraine was not easy; under the rule of Josef Stalin, agriculture

was collectivized, and food grown in rural parts of Ukraine was collected
to feed the entire Soviet population. This led to a massive famine in 1932
and 1933, known as Holodomor, where around three million people starved
to death. This further fueled Ukrainian wishes for independence, and during
World War II, some Ukrainians joined forces with Nazi authorities, hoping
that aiding in a German victory and a Soviet defeat would lead to Germany
granting Ukraine independence (hence why pro-Russian separatists believe
they are fighting fascists). After World War II, however, the Soviet Union
expanded, and the areas of Ukraine under Polish control were seized.3o After
the constant shifts in power within Ukraine, Ukrainians had a desire to form
their own identity separate from those who ruled them while imposing harsh
conditions.
The opporfunity to gain independence arrived in 1991 , with the collapse
of the Soviet Union. When Soviet Union leader Mikhail Gorbachev enacted

his perestroika and glasnost reforms, the economy entered a state of chaos.
Perestroika consisted of decentralizing the Soviet economy while glasnost
consisted of the democratization of the Soviet Union, but these reforms
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bacldred, as the economy disintegrated instead of improved, and increased
freedom of the press made it easier to point out Gorbachev's failures.3r
According to Cold War historian John Lewis Gaddis, there was much appeal
in leaving the Soviet Union, "[t]o. as politics opened up while prosperity
lagged behind, it became hard to see what benefits a state...got from being
part of the Soviet lJnion."32 Soon the Soviet states began to break away from
the failing center one by one33, and on August 24, 1997, Ukraine declared its
independence.
Today, western Ukrainians are wary of Russian imperialism returning.3a

After centuries of being victims of Russian rule and tyranny, it is no surprise
that Ukraine would want to protect its independence and remain outside of
Russia's shadow. Ukrainians feel that their country has been ignored as a
nation for most of its history35, constantly being part of other nations; now,
Ukraine wishes to have an identity of its own as a sovereign European country.

According to political scientist Ilya Pizel, during the twentieth century
"outsiders have confused Ukraine with Russia and rejected Ukraine as a
legitimate player within the international system," and thus it makes sense
that Ukraine would
the fear that Russia

want'to establish a separate identity from Russia."36 But
will again gain control over Ukraine remains in the air.

Stephan Khmara, a member of the Ukrainian Conservative Republican Party,

once said that "as long as the Russian empire exists, its neighbors will live
under direct threat to their security and independence."3T This 'teflect[s] the
feelings of many Ukrainians,o'according to Prizel.38

The way western Ukrainians attempt to form their own identity is
through integration into the European system - the firther they can break
away from Russia, the more likely that Europe and the world will view
Ukraine as a sovereign nation. After gaining independence from the Soviet
Union, the Ukrainian government, along with the governments of other newly
independent states, turned towards "Euroatlanticism," according to joumalist
Edward Lucas. Euroatlanticism was the integration into the North Atlantic
Treaty Organization (NAIO) and the European Union, which would mean
"a commitment to cleaning up and modernizing all the debris of totalitarian
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rule."3e By joining the European Union, as discussed in the previous section
when Ukraine wished to sign an Association Agreement with the EU, Ukraine
would reform their government in order to make it more democratic, and also
become involved in the free trade alliance between various European counffies.

By joining NATO, Ukraine would be part of an international military alliance
that also promotes democratic ideals. By committing to democratic reform,
Ukraine would greatly distance itself from its communist Soviet past, forming
an identity separate from Russia.

Additionally, Euromaiden was not Llkraine's only pro-Western
in 2004, western Ukrainians protested the election of Viktor

revolution;

Yanukovych as president, claiming the election was rigged. These protests
became known as the Orange Revolution, and were another instance

of east

versus west, where Russians and pro-Russian eastern Ukrainians supported
Yanukovych while Europeans and western Ukrainians supported his opponent,

Viktor Yushchenko.a0 Eastern and western Ukraine's conflicting identities
caused conflict as the western side tried to forge a new path for themselves,
while the eastern side did not wish to follow that path. The conflicts have only
heightened now during the Ukraine Crisis. The split between the eastern corner

of Ukraine and the rest of Ukraine is rooted in the complex history between
Ukraine and Russia that lasted until the end ofthe Cold War. While Crimea and
the Luhansk and Donetsk regions of Ukraine identifu with their shared history

with Russia, western Ukraine is resentful of the many years it suffered under
Russia's rule. These different perspectives of Ukrainian-Russian history have
led to the current perspectives in the Ukraine Crisis, and are the source of the
tension between the two sides.

The Fallen

Empir+What

is Russia?

One must not forget the other major powers that are present in the
Ukraine Crisis. One country that went through a major identity crisis after
the Cold War was Russia. Russia, being at the center of the Soviet Union and
the head of the empire, experienced a loss of identity when the Soviet Union
collapsed.ar Due to their control over the many Soviet states, the notion of
a Russian empire was a major part of Russian national identity,a2 so the fall
of the Soviet Union created a sense of confusion. Russia questioned what its
relationship was with the other post-Soviet states; does Russia still lead these
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it still have the responsibility to maintain control over them? In
general, what is Russia?43 As "the state that claims to be the heir and legal
successor of the USSR," in the words of historian Roman Szporluk, Russia
faced difficulty in accepting the sovereignty of the "near abroad," or other
states? Does

post-Soviet states.4

The Russian government was unable to fully abandon their imperial
state of mind, explaining its desire to get involved in the conflicts of Ukraine.

Vladimir Putin is perhaps the clearest example of this. Putin has become an
extremely powerful man, both within his country and in the world. Part of the
reason he has gained a tremendous amount of power and support within Russia
is because of his promise to rebuild Russia to what it once was during the Cold

War and create a new political union between the post-Soviet states.as Putin
praises the golden days of the Soviet era, and he has argued that the collapse

of

the Soviet Union has made "the Russian nation...one of the biggest, if not the
biggest ethnic group in the world to be divided by borders." He has also stated
that "the aspiration ofthe Russians, ofhistorical Russia, [is] to restore unity."+o

Putin has made

it

clear that his goal is to reunite the Russian people, and,
seeing as many Russians are in the post-Soviet states, it seems this is the major

reasoning behind why Russia is involved in the affairs of these states. Russia's

involvement in Ukraine is part of a larger plan Putin has to restore unity.
The loss of Ukraine specifically has left Russia in a confused and hurt
state, because the history ofthe two nations is so connected. Starting as early as
the eighth century, these two countries were intertwined. The first major center

of the Rus people, whose name the word Russia is derived from, was in Kiev,

which is currently the capital of Ukraine. In the 1600s, I-Ikraine was divided
up amongst numerous people, such as the Hungarians, Ottomans, Swedes, and
Cossacks, but most notably was split between Poland and Russia, as mentioned

in the previous section. Under Catherine the Great's ruIe in the seventeenth
centu4r, the area along the Black Sea was referred to as Novorossiyao or New
Russia (which is currently a term used by separatists). When the Soviet Union

was formed, Ukraine was incorporated into

it in 1922, ffid was used as a

breadbasket; the massive famine in the 1930s prompted Russian speakers to

immigrate to Ukraine to'omake up the numbers" of the Soviet population who
died.aT
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Indeed, the shared history between these two nations makes

it

seem

of the "disintegration of the Russian
federation," to use Prizel's phrasing.a8 When the Soviet Union fell apart,
Russia did not consider the new, independent states as foreign countriesae,
that Ukraine's secession is the cause

especially not Ukraine. Russia and Ukraine are extremely intertwined to the
point where many Ukrainians are seen as Russian, and this made the separation
of Ukraine from Russia "emotionally" damaging.'o Russian historiography
emphasizes the connectedness of the two nations, and "usually tried to deny

the Ukrainian state and people had a separate existence at a11," according
to journalist Andrew Wilson, who has done much research on Russia and
Ukraine.sr Combining the shared history with the transfer of Crimeas2 makes
it so that Ukraine and Russia are so connected that severing that connection is
seen as almost a blasphemous deed. As Gorbachev once said to U.S. President
o'The
Soviet peoples would not understand [separation].
George Bush at Malta,

We lived together for fifty years, we are integrated...In the Ukraine, 50 million
are non-Ukrainian."s3 Such a belief in the integration of the Russian and post-

Soviet people, Ukrainians specifically, shows that Ukraine's independence is
severely damaging to Russia's image and identity.s4 Furthernore, the issue
Russian minorities in these new post-Soviet states remains

a

of

major problem. As

discussed earlier, there were millions of Russians who were part of the Soviet

Union and "[s]uddenly...found themselves uncomfortable and unwelcome, but
with no place to go."ss Because of this, many Russian politicians believe that
the interests of Russian minorities in other countries lie in Russia's hands.s6
This dedication which Russia developed towards minorities has caused Russia

to become increasingly interested in the affairs of the post-Soviet countries,
including l-Ikraine, and explains why Russia insists that the rights of minorities

in eastern Ukraine are being threatened.
This desire to protect minorities, combined with the need to maintain a
portion of control over the post-Soviet states, has contributed to the current
tension between the West and Russia. As the Cold War was nearing

a

conclusion,

Bush and Gorbachev had many conversations in order to formally bring an end
to the conflict. During one of these conversations at the Malta Summit in 1989,
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the question of the sovereignty of new nations came up; Gorbachev did not
want the United States to interfere with the newly emerging states. Gorbachev
explained how the "right of each country to make its own choices and also the

right of nations to change that initial choice" was "an internal matter," and
that the United States should concern itself more with an issue of separatism
in Quebec because it is closer to the United States: 'oI wonder why the U.S.
Congress is so concerned about the Soviet federation instead of trying to help
Canada which is much closer and more important to you."s7 This opinion

of

Gorbachev's was also present in a conversation he had with the Prime Minister

of Canada Brian Mulroney in 1989, where he said:

We are faced with attempts to interfere in the affairs of our
federation on the part of the USA...It is not easy for the Americans
to comprehend the essence of the new world, of the new values.
The habits of the global policemen are still very strong, also
strong is the desire to impose their opinion, the efforts to dictate
others. I will have to tell the President in Malta: if you want to
help somebody, try to help Quebec. It is closer to you, and we will
sort out our problems on our own...the Americans have an itch: to
give everybody advice on how to live...I have to say that as far as
Eastern Europe is concerned, it is hard for the United States to give
up the habit of teaching others.58
Russia, in its own state of confusion after the loss of the Soviet Union empire,

took on the identity of a nation responsible for taking care of and providing
for the new nations that were once part of its empire, and which, in Russian
eyes, would never truly be separate from Russia. This identity is still present
in Russian government policy today, and contributes to the tensions and
animosity felt in the Ukraine Crisis.

Tlotd by the

Victor-The Dominant United

States

After the Cold War, as Russia found itself at a loss for a new identity, the
West, especially the United States, developed a lasting identity - the victor of
the Cold War. The disintegration of the Soviet Union signified the collapse of
communism, and the United States began to lead the world in a o'new world
order."se This new

world order was

a term that was first used in this context

by United States president George Bush after the collapse of the Soviet Union.
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During the Cold War, the United States was dedicated to preventing the spread
of communism and encouraging the spread of democracy, and the new world
order that was to come after the Cold War was a world led by the United
States. The collapse of the Soviet Union signified the end of an era, and the
power balance changed; where there was once two global powers in constant
a new world order.
in
1992
that
the world was
in
his
of
the
Union
address
State
Bush announced
experiencing "changes of almost Biblical proportions" because "communism
died this year."uo Bush emphasized the victory that the United States had
achieved, stating that "the biggest thing that has happened in the world in my
life, in our liveso is this: by the grace of God, America won the cold war. ..For

competition, there was now only one major power, creating

the cold war didn't end, it was won."6r This emphasis on winning the Cold War
created for the United States an identity of a victor with a commitment to lead
the world as its sole superpower.

The United States was so preoccupied with the collapse of the Soviet

Union, however, that it failed to notice the internal divisions within the postSoviet states, focusing instead solely on its desire to defeat the Soviet Union.
According to scholars Gregory and Alexander Guroff, the West has "paid
little attention" to the problem of ethnicity in the post-Soviet world and did
not look into the substance behind the desires to break away from the Soviet
Union, "as the primary goal was desffuction of the [Soviet] empire."62 Those
in the West would ignore the opinion of those who wished to remain a part
of the Soviet Union and instead looked only to those who wished to break
away; for example, the United States was strongly supportive of Ukrainian
far-right independence advocate Viacheslav Chornovil, along with many other
independence leaders in Lithuania, Georgia, and Uzbekistan.63 If the United
States ever knew there were people in these countries who did not want to
leave the Soviet Union,

it was never mentioned or documented. The United

States would not have needed to look beyond the liberation movements at the

deeper picture

-

the liberation of Ukraine and other post-Soviet states was

what the United States wanted, and these independence movements were seen
as a major victory for the West. Political scientist Zbigniew Brzezinski claimed

in 1996, a few years after the collapse of the Soviet Union, that "[t]he political
landscape of Europe is fundamentally transformed, for I-Ikraine's existence
transforms Russian power by reducing it significantly and thus making it more
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manageable."e The smaller Russia's power was, the more "manageable" it
would be, and the easier it would be for the United States to lead its new world
order. Those who wished to remain aligned with Russia would not have served
the United States'pu{pose, and thus went unnoticed.

In the United States' policy in the Ukraine Crisis today, the United
States still does not notice those who wish to remain close to Russia, and still
views itself as a victor with a commitment to the new world order. Nuland's

2015 testimony on the Ukraine Crisis stated that Ukraine played an important

role in the "quest for a 'Europe whole, free and at peace," and that the U.S.
was dedicated to liberating Ukraine "from its comrpt, oligarchic past," and
"chart[ing] a more democratic, European future."6s Rather than acknowledge
that some in eastern Ukraine do not want a European future, the U.S.
government sees those fighting in eastem llkraine on the separatist side as
purely Kremlin puppets and Russians in disguise. Nuland refers to the fighting
as "Russian-fueled violence,"66 and Komblum's testimony also blames Russia
and Putin for the conflict that is undoing the United States'work in creating a
democratic presence in Eastern Europe. Kornblum argues that:

Inthoseyears [the 1990s], we cooperatedto establishconditions for
a peaceful, democratic transition for nations of the former Warsaw
Pact [a treaty between the Soviet Union and the countries within
its bloc]...Today, we can be proud of the secure and prosperous

of nearly one billion inhabitants which
stretches from the East of Europe to the tip of Alaska...Current
Russia leaders appear to view the growing encroachment of
the Western way of life as an existential challenge...[this] has
democratic community

helped Putin justify his unbroken flow of troops and material into
I-Ikraine.67

In order to preserve the new world order that it has created, the United States
believes it needs to curb Russia's appetite for the post-Soviet states and maintain

the sense of democracy that these new states have adopted. And though

it

is

true that Russia has an appetite, it is not solely to blame for the crisis, as there

ire

some native eastern Ukrainians who support the separatists and wish to

join

Russia. However, because of the United States'identity as winner of the Cold
War, United States policymakers are reluctant to admit that, perhaps, not all

Ukraine views itself as a victim needing to escape its Russian abuser.
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Despite the desire to maintain the new world order, the West, especially
the United States, has actually hesitated when it comes to getting too involved

in the Ukraine Crisis. The West has repeatedly imposed sanctions on Russia
and negotiated ceasefires, but to no avail, as the crisis continues. The West
is hesitant to send its own troops to Ukraine, lest it further escalate tensions
between East and West

-

this can be seen by the fact that, regardless of how

often U.S. policymakers discuss the need to stabilize Ukraine, they do not send

troops in. This is another ffend that has continued since the end of the Cold
War. In the case of Ukraine specifically, shortly after it gained independence,

it was only discussed in the West in relation to its Soviet nuclear arsenal or
any conflicts with Russia.68 When it came to aiding Ukraine in its mission
for democracy the U.S. steered clear. In fact, "the West viewed Ukraine and
other Soviet republics as 'irrational children'whose 'national interests'were
somehow always menacing," according to Olga Alexandrova, a contributor

to Harvard Ultrainian Studies.be This can be seen in the initial reactions the
West had towards Ukraine when it was striving for independence; in a speech
that Bush gave in Kiev in 1991, he stated that "freedom is not the same as
independence. Americans will not support those who seek in order to replace
a far-offtyranny with a local despotism. They will not aid those who promote
a suicidal nationalism based upon ethnic hatred."7o This speech, now known
as Bush's "Chicken Kiev" speech, reflects an initial hesitance to completely
helping the post-Soviet states fully separate themselves from the Soviet Union.

This is still happening today, as the West does not want to provoke further
conflict that will spread beyond Ukraine to the rest ofthe world. Perhaps this is
because of the image the United States has developed in being the victor of the
Cold War - unwilling to restart the conflict, the United States would prefer to
preserve the "new world order" without getting itself too involved in a conflict

it considers

dead and buried; a battle that the United States has won.

Conclusion
The murky Ukraine Crisis is slightly easier to understand

if one looks

at the outcome of the Cold War, as after the Soviet Union collapsed, various

nations were forced to take on new, conflicting identities, which led to rising

to a boiling point. Ukrainians in Crimea,
Luhansk, and Donetsk who felt they were still connected to Russia are now

tensions that have finally come

currently trying to break away from Ukraine. Western Ukrainians who felt that

68 Alexandrova, "Ukraine and Western Europe," 145
69 Ibid., 146.
70 Bush, speech in Kiev, Ukraine, August l, 1991.
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Russia stifled Ukraine's growth are still attempting to break away from the
former empire. Russia is seeking to retake the country it feels it still rightfully
owns, while the United States is struggling to enforce the new world order
while not provoking a new Cold War after emerging victorious from the first
one. The conflicting identities of victor, fallen empire, free Ukrainians and
displaced Russians has led to the current Ukraine Crisis, and there is no telling
when it will end. Perhaps sffides can be made in the right direction to end it
if we look at how the llkraine Crisis is really an identity crisis, for the sooner
this is turderstood, the easier it will be to turn the crisis from a current event
into history.
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Obj ectification of Same-Sex and
Opp o site- Sex Individuals
Simona Mackovichova
Augsburg College

Abstract
The objectiffing gaze refers to the tendency to focus on one's sexual body
parts, thereby reducing the target of the objectiffing gaze to a mere object.
This tendency has been shown to be more prevalent among men and directed
frequently towards women. The present study investigated the gender
differences in male and female gaze patterns towards same-sex and oppositesex models. It was predicted that (1) males would attend to bodies of all
models more than females, (2) the body regions of the female targets would
be focused on more than the body regions of male targets, especially by male
participants, and (3) appearance-focused participants would focus more on
models' bodies than personality-focused participants. Eighty-t'wo college
students viewed images of male and female models and rated their appearance

or personality, depending on the condition. Participants' eye-movements were
tracked, and the amount of time they spent examining the models'bodies was
established as the measure of the objectifying gaze. The results indicate that
both male and female participants observed the bodies of female and male
models for approximately the same time. Additionally, both conditions yielded

approximately the same observation times.
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The objectification theory refers to the phenomenon of reducing a person

to a mere object through the use of the objectiffing gaze

-

the tendency to
focus on one's (sexual) body parts rather than their face (Gervais, Holland &

Dodd, 2013). Through the use of the objectiffing EMq one is thought to be
able to separate body parts from an entire person and to perceive one's body
as the only means of self-representation (Fredrickson & Roberts, 1997). As
this objectifizing tendency is commonly associated with males, the objectiffing
gaze has also been referred to as the "male gaze" (Gervais et al.). Accordingly,

of
- that

Fredrickson and Roberts (1997) reported evidence from different forms
mass media

- advertising,

magazines, film, photography or television

portray females as more frequent targets of the objectifting gaze than males.
The predominantly male tendency for sexual objectification ofwomen led
to the development of numerous theories attempting to explain why males are
more likely to engage in objectification. Many have suggested that evolutionary

theory is able to account for male objectifying behaviors. Fredrickson and
Roberts (1997) pointed out that physical appearance

-

especially youthfulness

and healthiness in females - is a key indicator of fertility, which contributes
to one's overall reproductive success. Males, therefore, show preference for
mates whose appearance demonstrates the capability of giving birth to their

offspring. The accumulation of fat in the hip region is a major indicator of such
capability. For this reason, female reproductive fitness is largely determined
by the waist-to-hip ratio. Evaluation of one's physical appearance through the

it aids in the estimation of
one's reproductive fitness. Therefore, the objectiffing gaze contributes to the
objectiffing

gaze could be considered beneficial, as

successful selection of a potential mate.

Although evolutionary theory might explain increased objectification
of women, it does not account for its possible consequences, which makes
the objectifuing gaze a particularly important subject of study. The major
consequence of objectification is the distorted view of self, which originates
in the tendency to assume an observer's perspective in place of one's own
(Fredrickson & Roberts, 1997). Accordingly, women may view themselves
as objects or mere bodies that are to be observed, evaluated, and therefore
objectified. This phenomenon, referred to as self-objectification, is often
reflected in increased self-consciousness that leads females to frequently
monitor their physical appearance.

The elevated attention to one's physical self may, however, lead to
another consequence of sexual and self-objectification-body shame. Women
are socially conditioned to live up to cultural ideals ofbeauty, including an ideal
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body image or shape. Gervais, Vescio, and Allen (2011) found that women's
actual bodies were significantly heavier than their reported ideal bodies. The
comparison of a woman's acfual body to an unrealistic body not only results
in body dissatisfaction, but also increases body shame. Additionally, being
frequently targeted by the objectiffing garze can lead to serious appearancerelated anxiety, as women are constantly reminded of their 'onon-ideal"
physiques. Calogero (2004) examined the effect of anticipating a EMe, from a
male or female, on female body-related concerns. Participants were told that
they would be interacting with either a male stranger, a female sffanger, or
would not be interacting with any stranger at all. Participants subsequently
completed a self-objectification questionnaire and measures ofbody shame and
social physique anxiety, which refers to the anxiety caused by the perceived
evaluation of one's body by others. The study found that only the anticipation
of a male gaze (as opposed to a female gaze) produced increased body shame
and social physique anxiety despite the fact that no interaction, and therefore

no objectification, actually took place in the study.
Gervais et al. (2011) also investigated female body-related concerns

by measuring body shame, body dissatisfaction and body surveillance

-

the

aforementioned frequent monitoring behavior. Additionally, math performance
was measured after exposing half of the participants to the objectifring gaze.

The Objectified Body Consciousness Scale, which features items such as "I
would be ashamed for people to know what I really weigh" (body shame),

"During the day, I think about how I look many times" (body surveillance), or "I
rarely compare how I look with how other people look" (body dissatisfaction),
was used to determine the extent of body shame, body surveillance, and body
dissatisfaction experienced by the participants. They found concems with body
shame, surveillance, and dissatisfaction to be more prevalent among women
than men. Moreover, the results showed lower math performance for women

receiving an objecti&ing give compared to women who were not exposed
to an objecti$ing gaze. This highlights another possible consequence of the
objectifying gaze; frequent attention to females'bodies, which causes women
to feel self-conscious, anxious, or embarrassed about their appearance, may
negatively affect their concentration. Lack of concentration disrupts one's
day-to-day activity, and therefore is thought to decrease one's quality of life
(Fredrickson & Roberts, 1997).
All of the possible consequences

of objectification (by oneself or by
others) may contribute to the development of mental illness such as eating
disorders or depression (Fredrickson & Roberts, 1997). For this reason, it is
65
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important to understand the conditions that might make the objectifying gaze
more or less likely to occur. Gervais et al. (2013) examined the role of focus on

the objectifuing gaze towards females. They randomly assigned half of their
participants to an appearance-focused condition, in which participants focused
on and rated the appearance of female models. The other half ofthe participants
were in a personality-focused condition, where they rated the personality of

the same female models. These images were modified so that each of the ten
women were depicted in three different body shapes: low ideal, average and
high ideal body shape. Eye-tracking technology was used to measure the dwell
time, or the amount of time spent looking at a particular area of the body. The
results indicate that appearance-focused participants focused on the body parts

(mostly chest and waist) of female models more than the personality-focused
participants. The findings also showed that bodies of women with a highly
ideal body shape were attended to more than those of an average or low ideal
body shape, which demonstrates increased objectification of women with more
ideal bodies.

Heflick, Goldenberg, Cooper, and Puvia (2011) also looked at the effect

of appearance focus together with target gender on perceptions of multiple
qualities that are thought to be uniquely human - competence, wannth, and
morality. In their three studies, participants were instructed to evaluate (l) a
female and a male newscaster, (2) Barack and Michelle Obama and (3) an
attractive male, unattractive male, attractive female, and unattractive female
weather forecasters on either their appearance or perfornance. Participants
rated the targets (newscasters, Michelle and Barack Obama and weather

on warmth (likable, kind, friendly), competence (intelligent,
capable), and morality (tnrstworthy, sincere). The results revealed that
forecasters)

being appearance-focused (as opposed to performance-focused) reduced the
perception of morality, warmth, and competence in female models compared
to male models. This finding suggests that focus on appearance decreases
perception of human characteristics, which thus increases objectification of
women, but not men.

While Heflick and colleagues (2011) revealed gender differences in
appearance-focused participants, Archer, Iritani, Kimes, and Barrios (1983)

found gender differences in facial prominence (importance of face in one's
portrayal), both suggesting increased objectification of females rather than
males. "Face-ism" describes an increased facial prominence, particularly in the

portrayal of men (Archer et al., 1983). The results of their studies revealed that

(l)

photographs from different cultures and paintings from different eras tend
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to depict menos faces and women's bodies, (2) when instructed to draw a man
or a women, participants' drawings of male faces were richer in facial detail

while drawings of female faces lacked such detail, and (3) the same person
depicted as high in face-ism received higher ratings of physical appearance,
ambition, warmth and intelligence than the person depicted as low in face-ism.
The objectifring gaze directs attention to the body rather than the face, and
thus diminishes facial prominence. Accordingly, objectifying gaze may lead to
similar perceptions of the aforementioned qualities.
Although previous research has looked at gender differences in gaze
pattems that might lead to objectification, eye-tracking technology allows

for direct quantitative measures of gaze patterns without the need to rely on
self-reports or qualitative data. Hall, Hogue and Guo (2011) used eye-tracking
equipment to examine gaze patterns of men and women towards sexually
preferred and non-preferred individuals of various ages. The results indicated
that participants spent more time looking at individuals of preferred age (early
20s) and preferred gender and rated them as more attractive. Hall et al. (2011)

also found that when participants observed individuals of preferred gender,
men affended to the waist and upper body regions (the indicators of sexual

maturity/fertilify) while women looked more at the face. The aforementioned
finding of elevated female attention to male faces, supported by the finding
of increased female fixation on the male eye region, demonstrates the female
tendency not to demonstrate the objectifying gaze (Hall, Hutton and Morgan,
2010), (Hall et a1.,2011).
Dixson, Grimshaw, Ormsby, and Dixson, (2014) further investigated
women's visual affention to males. They tracked eye movements of female
participants viewing pictures of male bodies, which were depicted in three

different body types: lean, muscular and heavily set. Subsequently, the
participants provided ratings of attractiveness for each image. Their findings
indicated that females rated muscular males as more attractive than those of
lean or heavily set bodies. On the other hand, Dixson, Grimshaw, Linklatet

and Dixson (2011) examined male visual attention

to female bodies (of

different waist-to-hip ratios and breast size) by also employing the eye-tracking
technique. Although participants devoted more attention to the breasts than any
other body region, attractiveness ratings were affected more by waist-to-hip

ratio (WHR) than breast size. Females with lower WHR were perceived as
more attractive than women with higher WHR, regardless of the breast size.
Male visual attention to both regions (breasts and waist), which are thought

to be the key indicators of reproductive success, could be accounted for by
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the evolutionary theory. Additionally, female preference for muscular males,
which is thought to be an indicator of strength, could also be accounted for by
the evolutionary theory.

The majority of prior research has examined participant gaze behavior
toward opposite-sex models (e.g., Dixson et al., 2011,2014) and has excluded
males as potential targets of the objectifyinggaze (e.9., Gervais et a1.,2013;
Calogero, 2014).Accordingly, the addition of male models in the current study
is essential to uncover how images of male models are attended to, especially

by male participants. The present study builds on the flndings of Gervais et
al. (2013) by using the eye-tracking technology to examine the effect of focus
(appearance vs. personality) on male and female gaze patterns towards both
opposite-sex and same-sex models. The design of the current study
us to gain better rurderstanding

ofthe objectifuinggaze

as

well

as

will allow

to investigate

the possibility of males as potential targets of objectification.

We hypothesized that appearance-focused participants would be more
likely to attend to models'bodies than personality-focused participants, and
therefore will be more likely to exhibit the objectifying EMq as consistent with
previous findings. Moreover, we predicted that males would show an overall

tendency to attend to the bodies of all models, suggesting the possibility of
males (in addition to females) as targets of the objectifiring gaze. Lastly, we
hypothesized that while all participants would be more likely

to attend to

bodies of female models (as opposed to those of male models), this tendency

would be more pronounced in male participants. We tested our predictions
by tracking the eye movements of participants while they viewed images of
female and male models, and subsequently rated their physical appearance or
personality.

Method
Participants

A total of 82 college students (34 males and 48 females), ranging in
(M :19.42, SD: 1.79) participated in the study. The

age from 18 to 25

participants, enrolled in introductory-level psychology courses, were recruited
from the psychology department participant pool and received course credit
as compensation for their participation, along with the opporfunity to gain
knowledge of how research is conducted in psychology.
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Procedure

All

participants agreed to take part in the experiment after reviewing
and signing a consent form. Participants were tested individually and were
randomly assigned to one of two conditions: an appearance-focused condition
or a personality-focused condition. Participants in the appearance-focused

condition were instructed to focus on and rate each model's appearance.
Participants in the personality-focused condition were instructed to focus on
and rate each model's personality. Ratings for appearance and personality were

with I being extremely negative
and 9 being extremely positive. Each participant received the instruction to
rate appearance or personality before they viewed the target images. Images
made using a nine-point Likert-type scale

of

14 male and 14 female models were presented one-by-one, and ratings

for

appearance or personality were made after each presentation. The experiment
was programmed using the SR Research Experiment Builder, and participants'

Eyelink 1000 with a desktop mount.
Recording of the eye movements was monocular - only movements of the left
eye were recorded. However, the recording task was binocular, as viewing
eye movements were tracked using the

of the images involved both eyes. Participants were instructed to view the
images as they normally would and were assured that their responses were
provided anonymously. After calibration and validation of measurements
and a subsequent drift check, the experimenter left the room to eliminate any
possibility for social desirability bias. After viewing the images and providing
ratings for attractiveness or personality, participants answered demographic
questions about their gender, ag% race/ethnicity and sexual orientation.

For each image, the dwell time - amount of time spent looking at each
of the two predefined areas (face and body) - was measured. For the data
analysis, dwell times for chest and hip regions were combined to represent the

amount of time each participant spent looking at each model's body. For the
purpose of this research, objectifuing gaze was operationally defined as the
amount of time each participant spent looking at each model's body (chest and
hip regions). However, dwell times for face were not calculated as the amount
of time spent looking at model's face is inversely proportional to the amount
oftime spent looking at the model's body. For this reason, only the dwell times
for the body were used for the data analysis.

Materials
Photographs. Full-body images of 28 front-posed models were
purchased from Fotolia.com. Images appeared on the screen in a random order
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for four seconds each, and were separated by a fixation cross before each image
presentation. Models that appeared in the images belonged to approximately
the same age group (between 20 and30) and were casually dressed in jeans and

white or light gray t-shirts. Female and male models were matched on level
of perceived attractiveness based on attractiveness ratings obtained in a pilot
study involving 12 participants.

Results
The mean amount oftime (in milliseconds) spent looking at the bodies of
models was calculated (see Table 1). The data were submitted to a 2 (Gender
of Participan| X 2 (Sex of Model) X 2 (Condition) mixed factorial ANOVA

with gender of participant (female vs. male) and condition

(appearance-

focused vs. personality-focused) being the between-subjects factors and sex
of model (female vs. male) being the within-subject factor. The results of this
test revealed a non-significant main effect of the sex of model on the dwell
time, F(I,78) : 0.85, p : 0.36. As shown in Table 1, there was no significant
difference between the amount of time spent looking at the bodies of female
and male models. The data also indicate no significant difference between

dwell times for participants in the appearance-focused condition and the
personality-focused condition,

F(1,78):

l.'75,

p:0.19.

The main effect

of

participant gender on the amount of time spent examining models'bodies was
also not significant, F(1,78):0.06, p:0.81, showing that dwell times for
female and male participants were roughly equivalent. The results also indicate
a non-significant interaction between sex of model and condition, F(l ,78) :
1.15, p :0.29, as participants spent approximately the same amount of time

observing female and male models'bodies in both the appearance-focused and
personality-focused conditions. The interaction between the sex of the model
and the gender of the participant was also non-significant, F(l,78)

:0.74,p:

0.39, with male and female participants observing the bodies of female and
male models approximately equally.The results also revealed a non-significant

interaction between participant gender and condition, F(1,78) : 0.01, P :
0.91, as the amount of time female and male participants spent examining the

models'bodies did not differ befween the appearance-focused and personalityfocused conditions. Finally, the three-way interaction between sex of model,

of participant and condition also revealed a non-significant effect,
:0.02,
p : 0.88, suggesting that the bodies of female and male models
F(1,78)
gender

were observed approximately equally by both male and female participants in
both conditions.
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Discussion
In the present study, we examined the effect of task instruction (judging
appearance vs. personality) on gaze pafferns

of women and men towards

female and male models. We found that those instructed to rate the appearance

of

each model were as

likely to focus on the bodies of both male and female

models as participants who rated their personality" V/e hypothesized that males

would show an overall tendency to attend to the bodies of all models. This
prediction was not supported. There were no significant differences in the
amount of time female and male participants spent examining the bodies of
models. It was also predicted that while all participants would be more likely
to focus on the body regions of female models than male models, this tendency
would be more pronounced among male participants. We did not find support

for this prediction, as male and female participants examined the bodies of
both male and female models approximately equally. Lastly, we predicted
that appearance-focused participants would be more likely to exhibit the
objectifuing gaze by attending more to the models' bodies. We did not find
support for this prediction. The amount of time participants in the appearancefocused condition spent looking at the models'bodies did not differ from those

in the personality-focused condition. Nevertheless, the difference between the
two means is in the predicted direction (see Table

l).

Table I.
Mean dwell times (in millisect.rnds)

Sex of Model

Female
Fernale

Gender of
Participant

Male

)

?229.i

Appearance

2242.19 (185.8t

Personality

2$27.53

(r78.23)

1887.09 (170.30)

1957.31 (169.24)

Total

2r34.86

(r28.14)

205r.s6 (123.01)

2093.21(122.25)

Appearance

2142.6{J

(210.04}

2r83.07 (200.70)

2162.84 (199.46)

Personality

1956.71 (22?.78)

1910.40 (212.87)

1933.56 (211.56)

Total

2049.66 (153.09)

2046.74 (r46.28)

2048.20 (145.38)

Appearance

2192.40

1,10.22)

2199.-5s (133.98)

219s.98 (133.1s)

Personalir-v

1992.t2 (t42.6s)

1898.75 (136.-10)

194s.43 (135.46)

2092.26 (loo.o1)

:049.r5 (9-5.56)

2216.03 {t77.551

(176.45)

Male

Total

(

Note: Standard errclrs appea-r in palentheses.
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Previous research investigating the effect of appearance focus on gaze
patterns of males and females conducted by Gervais et al. (2013) revealed
that appearance-focused participants looked at the bodies of models for longer

durations compared to the personality-focused participants. Although we
did not find a significant difference in dwell times befween the appearancefocused and personality-focused participants, the means are in the predicted
direction. Heflick et al. (2011) also examined the role of appearance focus

in the objectification of women. In their study, appearance focus decreased
perception of uniquely human characteristic such as warmth, competence and

morality in women, but not in men. Heflick and colleagues concluded that the
finding of decreased perception of these characteristics in females (as opposed
to males) implies an increased objectification of women over men. Moreover,
findings of Archer et al. (1983) also suggest an increased objectification of
females compared to males, as they found evidence for depiction of males
using their faces and depiction of females using their bodies. The prevalence
of objectiflcation of women as opposed to men in studies conducted by both
Heflick et al. and Archer et al. is not consistent with our findings.
Studies that did not examine the effect of appearance focus, one of
which was conducted by Hall et al. (2011), also report results inconsistent
with our own. The researchers found a tendency for men (as opposed to
women) to observe the bodies of females (specifically waist and upper body
regions). Moreover, a study by Dixson et al. (2011) also indicates that male

visual attention focuses on female waist and breast regions. The findings of
Dixson et al. thus demonstrate that men tend to focus more attention on female
bodies rather than their faces. Surprisingly, in the present study, we found no
significant gender difference among participants in their tendency to focus on
targets'body regions.

Previous research consistently reports greater objectifuing tendency
towards females as opposed to males. We did not find this effect in the present
study. Moreover, previous sfudies suggest gender differences in gaze patterns
that reflect females'tendency to focus on faces and males'tendency to focus
on bodies (e.g. Hall et al., 20ll:. Dixson et al., 2011, 2014). However, our
results are also not consistent with these findings. This discrepancy might
have resulted from numerous limitations of the present study. First, we used a

limited sample size, which might have resulted in the unexpected findings and
unsupported hypotheses. The relatively low number of male subjects in each
condition might not have been sufficient to detect any significant differences
be'tween male and female participants. Furthermore, we have not accounted
72
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for the relationship status of the participants, which might have resulted in
greater visual constraint (for those in a committed relationship). Moreover,
the sexual orientation of participants should be accounted for in a future study,
as previous research has shown that participants spend more time looking at

individuals of the sexually preferred age and gender (Hall et al., 201l).
It is also important to mention that there are internal factors that might
have affected our results: social desirability bias and participant bias. Despite
our attempt to eliminate the social desirability bias by having the experimenter
leave the room for the procedure, it is possible that participants nonetheless
restrained themselves from examining the bodies of the models. Moreover,
despite the reassurance that participants'responses are provided anonymously

and the explicit instructions to view the images as they normally would,
participants might have changed their gaze behavior simply due to the fact
that they were studied and their eye movements were recorded. This increased

emphasis on assuring participants' confidentiality and encouraging them to
respond as they normally would may have caused the participants to exercise

more visual constraint. Lastly, it is possible that the time allowed for viewing
each image (four seconds each) might not have been sufficient to reveal precise
gaze pattems of the participants and gender differences among them.

In the present study, we measured the dwell time, which represents the
total amount oftime spent looking at the models'bodies (out ofthe four seconds
available).

If

a different measure, such as the flrst fixations or the number

of

flxations made to particular body regions, had been used or the viewing duration
was prolonged, we might have uncovered different results. Future research
should aim to improve these limitations by expanding the sample size and
accounting for variables that may have influenced participants'gaze patterns
(e.g. relationship status or sexual orientation). Methodological changes might

be needed to address the possible participant and social desirability biases
that may have been confounded with the factors under investigation, and thus
might have threatened the study's internal validity.
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HuckFinn and (Still) Racist
America
Daniel Polaschek
AugsburgCollege

Abstract
The purpose of this paper is to explore the ways in which the infamously
banned book The Adventures of Huckleberry Finn can be used in contemporary

society and, more importantly, in schools. Ever since Mark TWain wrote the
book, Huck Finn has received bombardments of criticism, both positive and
negative. Unfortunately, for the most part the negative criticism has made itself

more easily heard, causing the book to be banned from countless libraries and
public and private schools. Given the ill treatment of the book, this paper

will

argue that the race discussion inherent in Mark Twain's The Adventures
of Huckleberry Finn is a powerful source of learning and self-reflection. By

examining the content of the novel, arguments from critics on both sides, and
an educational classroom perspective of the novel, this paper

will show that

Mark Twain's Huck Finn should not be dismissed or removed from public
education.
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The Adventures

of

Hucklebetry Finn, written by Mark Twain and

published in the year 1884, has captured the attention and focus of literary
critics for over a century now many of whom have spent years of their lives
devoted to the study of the book. Regarded as racist ffash by some and an

American masterpiece by others, the book is far from receiving unanimous
reviews in either direction, positive or negative. Because such controversy
surrounds the novel, many critics and parents of school children would argue
that it should be removed from school curriculums altogether; many of them
hold the view that the book is inherently racist and, in the view of some of the
more extreme critics, that Twain himself is racist. These critics and parents,
while being entitled to their own opinions, are taking The Adventures of
Huckleberry Finn only at face value and have a rudimentary understanding
of the work as a whole. With a deeper look at the novel, it becomes clear that
Twain is employing a complex and subversive style of writing to tell the story
of Huck and Jim in order to shed light on the reality of slavery and racism in
America. Therefore, the book should be taught in school, both for its historical
insight and its importance within American literature.
To understand this book and all of its intricacies, it makes sense to begin
looking at Huck, the character from whom the reader gets the story. Huck is a
boy of about thirteen or fourteen years old who, although he has lived through
some hardship, is not a remarkable character in any way. He is empathetic
and warm-hearted at times, and fairly despicable at others. He can be either
the most clever trickster one has ever encountered or a foolish dunce that one
can only have pity on. Because of this conffasting nature, Huck sets himself
up as a perfect character for high school students to relate to; students will find
comfort in his intimacy, comedy, and his own realized fault and guilt throughout
the story. In the classroom setting, Huck is set up for criticism from students
who are more easily able to identift the inherent racism in Huck's words and
actions. While this certainly should not be expected from all students, as they

will come to the novel with varying degrees of knowledge

and understanding

of racism, an analysis of Huck can create a starting point for some students to
begin to explore their own words and actions regarding race.
In Mark Twain's description of the book as the collision of 'oa sound

heart and a deformed conscience," he was most certainly describing Huck
as well. Justin Kaplan, in his essay "Born to Trouble," further states that,
"Huck's 'deformed conscience'is the internalized voice of public opinion, of

a

conventional wisdom that found nothing wrong in the institution of slavery and
held as mortal sin any attempt to subvert it," (Kaplan 6). Twain uses Huck as an
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illustration of the general consciousness of the time period in order to convey
societally learned racial stereotypes and biases. While racism is not so explicit
with children and young adults in the contemporary U.S. as it was for Huck in
the 1830s, the thoughts and words of Huck can be fairly seen translated in the
subtler forms of racism today.

In his article "We Get Huck Finn all wrong..."Andrew Levy begins
with saying: "For anyone who wants to try to unravel the tangled knot that
ties modem Americans to their past, Mark TWain's Adventures of Huckleberry

Finn (1885) remains essential." Levy states that the moral of the story is not
simply related to interracial communication, but rather has to do withAmerican
culture as a whole (Levy). Twain illustrates that culture can move forward,
backwards, and sideways, and Huck is the medium through which the reader
captures or perceives that culture. Students can certainly learn more about
racism through Huck's character, however, they can also learn a lot about how
young people interact with and are shaped by their cultures.
Other critics, prominently Jane Smiley, have argued against this take on

Huck and see him not as a tool that Twain uses to depict racism and culture of
the time, but rather a characterization ofTwain's own racist desires. In her piece,
"Say it Ain't So, Huck: Second thoughts on Mark Twain's 'Masterpiece,"'
Smiley claims that both Huck and Twain himself do not treat Jim properly. She
writes, "Neither take Jim's desire for freedom at all seriously; that is, they do
not accord it the respect that a man's passion deseryes." While Smiley is likely
correct that Huck does not take Jim's desire for freedom seriously, she faits to
look at the novel through a historical perspective of slavery and racism which
are key factors in Jim's yearning for freedom not being taken seriously. In the

if students were given a story in which Jim miraculously escapes
slavery it would invalidate the injustices of slavery thus teaching students that
classroom,

slavery and racism aren't thatbig of a deal, that people being treated as unequal

simply need to escape and find their own storybook happy ending like Jim did.
Smiley does a disservice to both the novel and to Twain by judging the work
by contemporary ethical standards and attributing Jim's plight to anything but
the reality of slavery and American culture in 1830's America. Furthermore,

by changing the focus of the novel to Twain's authorial intentions, Smiley
dismisses portions of the book that are critical in terms of educating students.

By dismissing Jim's plight as a byproduct of Twain's desires, Smiley tarnishes
the educational value of the book before it has even had a chance to teach.
While Jim's struggle is ultimately a fictional one, it is certainly not so different
than real slave narratives as to be dismissed as an authorial creation; for many
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students, Jim's escape from slavery is their first tangible experience with
American slavery and should thus be treated seriously. Jim's struggle should
be understood as a depiction of the hardships that many, if not all, American
slaves endured.

This reading of the text, exemplified by Jane Smiley, has largely
contributed to its being banned and removed from many schools. By taking
the text out ofperspective and not allowing it to be a standalone work of realist

fiction, critics erase many of the lessons that Huck, Jim, and other characters
can teach students. By placing Twain in the book, Smiley is asserting that
Huck's actions are simply an illustration of the author who is enacting his own
desires and biases through the work; this take on the text is not only inaccurate

but also entirely unproductive. If students were to approach fictional literature
in the way that Smiley approaches Huck Finn, they would be learning more
about the craft of creative writing than about the world and culture in which

they live.

According to David Smith, Twain's intentions are quite the opposite
than what Smiley perceives them to be. Smith writes in "From Huck, Jim, and
American Racial Discourse," that, "Tkain adopts a strategy of subversion in
his attack on race... [as] an implicit response to the Negrophobic climate of
the post-Reconstruction era. It is troubling, therefore, that so many readers
have completely misunderstood Twain's subtle attack on racism," (Krupat et
al. 318). Smith points out that many critics and readers alike, Smiley among
them, misinterpret what Twain is writing; they miss the details that sit just
under the surface of the novel that are the true indicators of what Twain is
saying about American culture and slavery. Teaching Huck Finn from Smith's
perspective provides an opportunity for students to critically engage the work to
find its real meaning. Although Huck is a very relatable character for students,
not everything he says and does will be agreeable to them, especially not in
the 21st century; students must critically engage Huck during their reading,
deciding for themselves where Huck is morally and socially lacking. Through
this ongoing process ofreconciling student values with those of Huck, students
not only learn about the culture that allowed American slavery to exist, but
also, through self-reflection, must figure out where they fit into the picture.

In further analysis of the topic of racism within the book, the character

of Jim, a black man who escapes slavery and travels with Huck, must be
understood through the entirety of the story. Much of the conversation around

Jim relates to the end of the story in particular, which has been called a failure
by a good number of critics, even those who would otherwise argue on the side
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of the book. "The conclusion, in short, is farce," Leo Marx writes in his essay,
"Mr. Eliot, Mr. Trilling, Huckleberry Finn." "The most serious motive in the
novel, Jim's yearning for freedom, is made the object of nonsense," (Krupat
et al. 313). Julius Lester adds to this in his work "Morality andAdventures of
Huckleberry Finn," by asserting that, "Jim is a plaything, on excuse for 'the
adventure of it,'to be used as it suits the fancies of the white folk... TWain
doesn't care about the lives the slaves actually lived," (Krupat et al. 315).
Yet again, these critics have mistakenly placed Twain in the work. There
was no happy and clean-cut ending for Jim, no satisfaction at having somehow

if you will. By concluding the book in this way, TWain
was not botching the ending, but rather avoiding the appeasing of the reader's
desire for closure so that he could paint a realistic ending that was likely closer
triumphed slavery

to the real slave experience and the culture ofAmerica. What Marx and Lester
say is not false; Jim's freedom is most certainly not taken seriously, and he

is a plaything to many of the white folk in the story. Where these two critics
have gone astray, is in attributing these things to some sort of fault in Twain's
conclusion ofthe book. What is really at fault is the nature ofAmerican culture
and slavery during the time, both of which Twain represented in the most
realistic way possible, which explains the invalidation of Jim's struggle in the
end of the book. Smith writes that, "The book takes special note of ways in
which racism impinges upon the lives ofAfro-Americans, even when they are
legally 'free,"' (Krupat et al. 317).If TWain were to have written a flowery

happy ending for the novel, it would have justified Jim's struggles while
totally invalidating the lives of thousands of slaves. The truth is that there is
no realistic justification for the things that Jim went through, and any fictional
validation ofhis experience would be an invalidation of the experience ofmost
slaves who actually lived inAmerica atthe time. In the classroom, whether the
discipline be History or English, it would be quite dishonest to give students
a slave narrative which ended happily; while there was liberation for some, a
large majority of the slave experience was struggle and heartache. Freedom
from slavery was a rare exception to the average slave narrative, and students
should not be shielded from that reality.

As stated earlier, what makes The Adventures of Huckleberry Finn so
remarkably successful and yet controversial at the same time is Twain's use
of the subversive to get his real message across to the reader. This begins in
Twain's notice at the beginning of the book before the story has even started.
He writes:
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Persons attempting to find a motive in this narrative will be
prosecuted; persons attempting to find a moral in it will be
banished; persons attempting to find a plot in it will be shot. By
order of the author. (Krupat et al. 130)

By writing this in the first few pages ofthe book, Twain is tempting the reader to
do just what he has advised against. He has essentially told the reader that there
is indeed something important being said in this book, but he is not going to
openly reveal what it is. The reader and student are meant to explore the novel
on their own, to go along on the journey with Huck and Jim, and to figure out
what the novel is really saying. The critics who would dismiss Twain's work as
racist trash are missing what he is really saying through his use of racism in the
novel. Smith makes the point that, "Twain's strategy with racial stereotypes is
to elaborate them in order to undermine them." He poses a conversation about
a made-up riverboat accident between Huck and Aunt Sally as an example of
this elaboration: "[Aunt Sally] 'Good gracious! anybody hurt?' [Huck] 'No'm.

Killed a nigger.' [Aunt Sally] 'Well, it's lucky; because sometimes people do
get hurt,"'(Krupat et al. 319). Here and throughout the book, Twain employs
various examples of racial discourse to illustrate just how inferior blacks were
seen to be; he is using subversion to make a statement about the inhumanity

of racism and slavery. Scenes, such as the one listed above, are areas of vital
importance to students and teachers. While it is not explicitly stated, readers
can very easily assume that Aunt Sally does not perceive a black person as a
real and valuable human being. The racism here is inherent in her language and
can be picked up on with minimal critical examination, making it a teaching
moment for practically all students, regardless of their knowledge of racism.
Another example of Twain's subversive style of writing, the most
common and criticized example by far, is in his use of the word "nigger." The

word occurs over 200 times, which has caused many readers to reject the novel
altogether. However, Twain is using it in this number very intentionally. "If
we attend closely to Twain's use of the wordo" Smith writes, "we may find in it
not just a trigger to outrage but, more important, a means of understanding the
precise nature ofAmerican racism and Mark Twain's attack on

it," (Krupat

et

al.3 18). He goes on to explain that Twain's use ofthe word "nigger," while being

used synonymously with slave, is meant to shine light on the objectification of
the person of color. As certain phrases such as "Miss Watson's big nigger,

named Jim," or "nigger stealer," indicate, the term designates "an item of
property: a commodity, u slave," (Krupat et al. 318). By Twain's frequent use
of the word, he is bringing this objectification to the surface.
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This discussion ofTwain's use ofthe word "nigger" is not only important
terms of understanding the novel, but has also played a crucial role in

deciding whether the novel should be taught as a part of a school curriculum.
Many schools have not only removed the work from their curriculum, but

it altogether. The "Huck Finn Teachers Guide" from PBS states
that the book has been removed from school reading lists in schools ranging
have banned

from Texas to Pennsylvania, ironically including the Mark Twain Intermediate
School in Virginia. PBS also states that even public libraries continue to deal

with requests that the novel be taken off the shelves. This is due to Twain's
portrayal of racism throughout the novel, which has been declared unfit for
children by a great number of organizations and professionals alike.
Toni Morrison, in her essay "Introduction to Adventures of Huckleberry

Finn," talks about her re-reading of the novel after she had heard that so many
people were demanding it be taken off of library shelves and removed from
schools. After reading the book again, she asserted that, "These efforts were
based... on a niurow notion of how to handle the offense Mark Twain's use of
the term 'nigger'would occasion for black students and the corrosive effect it

would have on white ones," (Morrison 1). She further compares this solution
to amputating the problem entirely and simply putting a Band-Aid over it. "It
struck me as a purist yet elementary kind of censorship," she writes, "designed
to appease adults rather than educate children," (Morrison l). According to the
American Library Association (ALA), Morrison is correct: from 1990-1999,
Huck Finn was the fifth most challenged book in the country and over half of
these challenges were initiated by parents of students.3,42l challenges (nearly
55%) came from parents while only 169 challenges (less than3%) came from
teachers, which is striking considering that educators can be generally assumed

to have the most comprehensive understanding of class material. Furthermore,

from 1990-1999, books were challenged for racism only 243 times which is a
meagre 3% of the over 8,000 challenges during the time (ALA); this suggests

that the racism in the book was not necessarily the issue. Rather, the term
"nigger" was perceived as offensive language-with this reason being cited for
1,259 (15%) ofthe challenges
What Morrison andALA statistics seem to be indicating is that the topics

of American slavery and racism as dealt with in Huckleberry Finn should
not be removed from schools on the basis that the topics may make students
uncomfortable. The removal ofTwain's novel from schools and libraries seems
more to be an effort to sweep certain realities of our country's history under
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the rug than an effort to give children a better academic experience. Morrison

coffidently concludes her essay with the following:

For a hundred years, the argument that this novel is has been
identifled, reidentified, examined, waged and advanced. What it
cannot be is dismissed. It is classic literature, which is to say it
heaves, manifests and lasts. (Morrison 1)
Morrison understands that the dismissal of Twain's novel would mean the
dismissal of the examination of racism and slavery that the novel demands.
Racism is still very much alive in America, and by keeping Twain's book
around in libraries and classrooms alike, it is more likely that we will continue
to move away from the racism depicted in Twain's work as opposed to
returning to it. Students in particular will benefit from the literary experience

will feel uncomfortable knowing that the culture presented in the
story is backwards by contemporary standards, reinforcing in them the values

because they

of equality and diversity.
In further support of keeping Twain's book around, particularly in the
classroom, the Southern Poverty Law Center currently has a project titled
Teaching Tolerance which includes the article, "Teaching Huck Finn Without
Regret." The article, written by Webb Harris Jr. who taught high school
American Literature in central Florida, sheds light on what an actual application
of The Adventures of Huckleberry Finn in the classroom can produce. Harris

writes that before teaching the novel, he was warned not to do so repeatedly
by one of his veteran colleagues who alerted him that "embarrassment, offense
and anger were inevitable," (Harris 1). Harris was told that sooner or later he
would get himself into trouble with an upset student or parent for his teaching
of the book. Nonetheless, Harris went ahead and taught it. "In the five years

I taught American literature, from

1994

to 1999," Harris writes, "my

class's

study of Huck Finn was always, by far, the most enjoyably authentic reading
experience of the school year," (Harris 1). Harris points out that Twain's book

is a staple of American literature as well as American history and that its
rarity lies in its ability to capture students' attention through humor while also
confronting serious issues that are still relevant today.
In his article, Harris also shares what he believes is necessary for a
productive teaching of the novel. "Students must be allowed to enjoy the book
as rollickingly realistic fiction," he says. "When the novel is delivered simply
as a vehicle for preaching the evils of racism, it is reduced to propaganda.
American students never have shown, nor ever will show, a hearty interest
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in party-line propaganda," (Harris l). Hanis believes that students should
be allowed to enjoy the novel fully, and says that the comedy of it is what
allows students to get through it. When those serious episodes of the novel do
come up, those are the times for class discussion and reflection, which Harris
describes as o'the final arena wherein real learning

will take

place."

Harris

expresses a deep trust in his students to think for themselves and lets them pick

up on the racial discourse and stereotypes in the novel first on their own before
he tells them what they should be seeing and how they should be reading it.

Even if this approach were not to work as well as it did for Harris, at the
very least a classroom reading of Twain's novel forces critical conversations
between students and teachers around American culfure, racism, and slavery

which are still very relevant today.

Mark Twain's novel The Adventures of Huckleberry Finn is currently,
and may forever be, surrounded by criticism that argues both for it and against
it. This is inevitable when dealing with a topic like racism, especially in the

bold yet subversive way that Twain confronts it. While some critics may claim
the novel to be complete trash, the stronger arguments generally lie within
the criticism of those who would champion the work. Twain was particular in
his construction of the novel, and intentional in how he confronted American
culture and racial discourse of the time. Those who would dismiss Twain by
claiming he is simply acting out his own racism through the novel are not
reading closely enough. What really matters about this novel is that in one way

or another, it does cause every reader and student to come face-to-face with
American slavery and racism-a critical part of our history as a countryand form their own thoughts and opinions on the matter. The novel should be
taught in schools across the country as it allows students a chance to think
critically and discuss with each other a topic that still has relevance today. In an
echoing of Toni Morrison, what The Adventures of Huckleberry Finn cannot
be is dismissed.
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Olympic Athletes or Beauty
Queens? The Sexuahzation of
FemaleAthletes
Rachel N. Smoot
Emory & Henry College

Abstract
The Olympic Games is one of the most watched sporting events in the modern

era. The games provide a highly publicized international stage where the
competitors are representatives oftheir country. Media outlets present a visible
discourse in the way male and female representatives are portrayed (Messner,
Duncan, Jensen. 1993). While male athletes are applauded for their strenglh,
agility and skill, female athletes are sexualized. From the midriff baring
bikinis of beach volleyball to the leggy leotards of gymnastics, women's
entertainment value stems from the sexualization of their bodies instead of
their athletic abilities (Kane, M. J. 1996). While male uniforms most often
favor longer shorts and baggy t-shirts, female uniforms usually consist of
tight-fitting leotards, spandex, short dresses, or skirts. In addition to providing
entertainment value, these uniforms ensure that female athletes adhere to
societal norms regarding what a woman "should" look like. Despite engaging
in the exact same physical activity as their male counterparts, female athletes
are expected to appear feminine. On the world's most public stage, these
female athletes are treated more as models than fierce competitors.
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Introduction
The Olympics is a highly viewed, highly publicized international event,

which features competitors from across the world. The athletes that participate
in the Olympic Games are representatives of their country on the intemational
stage. From their actions and performance to the uniforms they wear, each
aspect of these participants is a reflection of the nation they represent.
Differences in male and female uniforms even within a single sporting event
can be seen internationally, especially on the Olympic stage. Worldwide
societal nonns about how women "should" look are a leading factor in these
disparities, ultimately proving that male and female athletes are valued for two
very different reasons. Media outlets place a larger emphasis on the skill and
strength of male athletes while female athletes are valued more for their sex
appeal rather than their physical abilities.

The Olympics of the modern era began in 1896 in Athens, and since
then has grown in both size and popularity. Women's sports were first present
four years later in 1900 at the Paris Olympic Games. Originally, women were
only allowed to compete in two sports, tennis and golf out of the five total
events the Olympics hosted. Throughout the 1900s, the number of women's
sports and female participants slowly grew. In 1991, the International Olympic
Committee (IOC) mandated that any new sport wishing to be included in the
Olympic program must have a women's division. However, it was not until
the addition of women's boxingin2012that women could compete in every
Olympic sport (International Olympic Committee, 2016). Today, for every
sport in which men participate, a female division is also available. Despite
this more egalitarian access to the international stage, the way in which female
athletes are presented and appear is very different.

While subtle discourses between male and female competitors can be
found in each sport, the sexualization of women's bodies is blatantly obvious

in three distinct Olympic events: beach volleyball, tennis, and

gymnastics.

Beach volleyball and gymnastics are highly viewed Olympic sports that bring

in large amounts of male viewership (Ariens, 2016). Tennis uniforms

have

not progressed with societal standards and continue to hold onto "traditional
female dress." Beach volleyball features female athletes playing in tight, skinexposing uniforms, while male volleyball players compete in loose-fltting tank
tops and baggy shorts. Tennis rarely sees female athletes competing in

shorts-

they most often wear skirts or dresses, the epitome of traditional female dress.
Gymnastics highlights female participants in spandex leotards, while theirmale

courterparts choose between shorts or long pants. These three sports represent
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the norm for female athletes; "selling one's own sex appeal is more or less
required for any female athlete who wants to reach the pinnacle of her career
without being called a "dog" and a'odyke" at every tun1" (Wade, 2011). Society
has forced women to sell their bodies to gain the fame and recognition their

skill deserves. Not all sports include such blatant disparities between male and
female uniforms. For example, both male and female soccer players wear very

similar style uniforms; however, female athletes are still not ffeated as equal
to their male counterparts. By requiring women to still appear feminine while
competing in athletics, international sports federations, along with the media,
put a bigger emphasis on the fact that these athletes are feminine, rather than
on their agility, strength, and skill.
Sexualization of female athletes is problematic in multiple ways. "Some
have proposed that a way to limit female power is to sexualize and, therefore,

frvialize women athletes" (Riebock, A., & Bae, J. 2013). The media, by
sexualizing female athletes, is undermining the authority women have over
their own bodies. This further perpetuates a view of women as materialistic
items rather than powerful and independent beings. Sexualization subtracts
from the sellautocraay a woman holds over her own body. The way in which
the media presents female athletes "serves to reinforce patriarchal power and
devalue women's athleticism" (Riebock, A.,

&

Bae, J. 2013). The current

presentation of female athletes, through dress and media coverage, has taken
the athletic aspects of their bodies and repackaged them into desirable objects

forvisual consumption. This is problematic intwo ways. First, these women are
undervalued for the athletic skill and talent they possess. Secondly, presenting
women in this way can negatively affect young girls, especially young female
athletes who view professional female athletes as role models. Sexualization
of female athletes not only devalues their skills, but also affects generations of
younger girls entering the world of sports.

Literature Review
Sexual Objectification Theory "postulates that many women are sexually
objectified and treated as an object to be valued for its use by others" (Carr,
2011). Sexual objectification places a greater emphasis on appeilance and
physical beauty over competence and skill. Research has shown that through

many different mediums, including sports media, women are more often show
in sexual manners such as "revealing and provocative clothing, portrayed

in ways that emphasize their body parts and sexual readiness, serving as
decorative objects" (Carr,2011). In addition, Carr found that "[m]any women
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also experience immersed forms

of [sexual objectification] that occur when

women are part of situations, environments, and subcultures where the [sexual
objectification] of women is encouraged and promoted. For example, certain
situations that accentuate awareness of observers' perspectives on women's

bodies [...] are likely to enhance [sexual objectiflcation]." Olympic sports
put an emphasis on women's bodies through the uniforms they wear, which
accentuate themore feminine aspects oftheirbodies. This sexual objectification
can have negative effects in women such as depression, body shaming, and
eating disorders. Too much attention is often focused on female athletes'
bodies while their physical abilities are ignored.

Sports have cultured

a

of male superiority because a larger
skill-men are viewed as powerful athletes

sense

emphasis is put on strength over

as graceful. Another way in which men are
viewed as better athletes than women can be found in the emphasis placed on
athleticism in sports. Athleticism is "someone's fitness and ability to perform

while women are usually attributed

well at sports or other physical activities (Athleticism, n.d.)." Sports, such

as

football, that require muscle mass and agility are valued more than sports, like
gymnastics, which embody grace and beauty. For example, Aaron Rodgers,
quarterback for the Green Bay Packers, earns an annual salary of $22 million
(Alpea J., 2013), compared to Gabby Douglas, 2012 gymnastics gold medalist,

who earns approximately $1-3 million annual salary (Mcleod, M.). Due to
this definition of athleticism, society has accepted the assumption that sports
belong primarily to men (Kane, M. J., 1996). Female athletes, because they
are biologically "subordinate" to men, are presented by the media as ladies

first and athletes second. Female athleticism has been ignored and devalued
through an overemphasis of physical attractiveness and femininity. The focus
of physical attractiveness over physical skill in female athletes inadvertently
sets a standard that only men can be "real" athletes. This, in turn, perpetuates

the implication that female athletes are playing in a man's world (Kane, M. J.,
1996). The sexualization of women continually points out that "sportswomen
are not really like male athletes and never can be or should be" (Kane, M.

J., 1996). This portrays women in a position of weakness, while men are

"[]t

is clear that one of the most powerful
transmitters of cultural knowledge-the visual image-is actively shaping,
reinforcing, and creating oppressive and demeaning attitudes toward female
athleticism" (Kane, M. J., 1996). Female athletes' sex appeal, rather than skill,
the ultimate athletes above them.

is what drives viewership of women's sports.
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Daniels, sexualized female

athletes can have several different effects on young women.

In Daniels's

study, she found that images which portray the sexual objectification of female
athletes can cause female viewers to focus on their own self-image in terms

of physical beauty over physicality: the female audience expressed a higher
level of negative comments about their self-image after viewing such photos.

Additionally, Daniels found that sexualized images of female athletes prompts
self-objectification in young female audiences (Daniels, E. A. 2009).
Sexualized images of female athletes can have more than iust a
physiological impact on young girls and women. In a study done by
Fredrickson and Harrison, they found that women who self-objectify actually
move their bodies in a more restrictive and defensive manner. Additionally,
self-objectification may cause girls to avoid participating in sports or other
physical activities (Daniels, E. A. 2009). Sexualization of female athletes
is problematic because the need for sex appeal in women's athletics masks
the skill these female athletes have and can cause major psychological issue
regarding body appearance.

Soccer
Soccer's uniform requirements for intemational tounaments are
mandated by the Federation Internationale de Football Association (FIFA).
Soccer uniform codes are extremely generic and do not include many
regulations. In fact, there is no distinction in the uniform codes between male

All FIFA mandates for
its soccer players is that they wear a team kit. The team kit is composed of a
shirt, shorts, and socks. No fuither mandates on style, shape, length, or fit are
and female divisions, they are both included cohesively.

required, teams are only asked to wear their official team colors (Regulations

for

the Olympic Football Tournaments,20l6).

While at flrst glance, female soccer athletes appear to be valued and
treated in the same way as their male counterparts, deep down they are not. In
the United States, despite being arguably more successfulthan the men's team,

the U.S. women's team is paid significantly less. In 2015, the U.S. women's
team raked in 56.6 million in profits, compared to the men's team's proflt of

only $2 million. Despite bringing in more revenue, female soccer players are
paid consistently less than their male counterparts (Das, 2016). Lisa Wade
would argue that this is because female soccer players have not made the
necessary "patriarchal bargain" of selling their body for fame (Wade, 201 1).
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Tennis
Tennis uniform regulations are also decided by an international
organization, the International Tennis Federation (ITF). However, unlike
beach volleyball, the uniforms for both male and female athletes are held to
the same standards and requirements. The ITF states that players must only
wear "proper and clean tennis attire (2013 Official Rulebook,2013)" which
excludes sweatpants, sweatshirts, dress shirts, t-shirts, jeans, and cutoffs (lTF

MEN'S CIRCUIT RULES & REGULATIONS 2013,2013). Despite the lack
strict dress code, there is still a visible discourse in the uniforms male and
female tennis players choose to wear. While male tennis players wear loose
fiUing shorts and sleeved shirts (Figure 1), female players most often choose to

of

a

wear dresses or skirts (Figure 2).
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A select few female tennis players have made the bold choice to dress
outside of typical female attire for competitions. In 1933, Helen Jacobs
wore shorts to Wimbledon, one of the most prestigious and traditional tennis
tournaments (Figure 3). Anne White shocked the tennis community once again
by wearing a white, Lycra unitard to Wimbledon in 1985 (Figure 4). White's
opponent, whom she had beaten, complained that White's outfit was distracting
and the referees asked White to not wear the unitard for the remainder of the

tournament. More recently, Anna Kournikova wore shorts to the U.S. Open
in 2000 (Truit, E.) (Figure 5). Despite being in accordance with ITF uniform
rules, each of these apparel choices sparked huge media attention because these

women had deviated from societal norrns, which accept skirts and dresses
the common uniform choice for female tennis players.
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Rarely do women differ from the traditional tennis dress and wear shorts.

However, when female athletes do deviate from the normal path by wearing
shorts or even a unitard, they face uproar and controversy. The day after White
debuted her unitard, five of London's eight national papers had her plastered on

the front page.Additionally, White was described as "weird" and'oa California

girl" for not following traditional tennis dress (Littwin, M., 1985). While the
rules may not mandate tt, accepted norrns have required that female tennis
players "dress like a woman" and wear skirts and/or dresses. This emphasizes
the female tennis players are women first and athletes second.
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Gymnastics
Gymnastics is another Olympic sport that features prominent disparities

between its male and female athletes. The Fdddration Internationale de
Gymnastique is responsible for mandating uniform requirements for
international competition, including the Olympic Games. Female gymnasts are
required to wear skintight leotards (See Figure 6 below) or unitards , they may
wear tights but their only option to allow for some modesty is the addition of
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half skirt, which must not cover the pelvic area (2013 Code of Points, 2013).
Their male counterparts' uniforms consist of long pants (See Figure 7 below)
for Pommel Horse, Rings, Horizontal Bar, and Parallel Bars. Male gymnasts
a

have the option of switching to shorts (See Figure 8 below) for Vault and Floor
Exercise. Additionally, they have the option to wear a singlet (2013-2016 Code

of Points, 2016) (similar to the women's unitard), however, this option is rarely
utilized.
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The code of conduct states that female participants must wear tight
uniforms so that judges may accurately score their form (2013 Code of Points,
2013). However, the male athletes are allowed to wear loose fitting apparel,
despite participating in the exact same or very similar events. This rule shows
in the way male and female athletes are valued. Women must wear
exposing uniforms that accentuate the female body and are admired for their
grace and beauty while men wear comfortable apparel that emphasizes their
a discourse

strength and agility. Male and female gymnasts are held to different standards
despite competing in the same sport. Uniform rules, created by the international
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federation, have encouraged sexualization

of female gymnasts by

forcing

them to compete in uniforms that accentuate the female body. This once again
encourages audiences to value these women for the attractive nature of their
bodies, not the extreme strength and talent they possess.

Beach Volleyball
One of the most recognized disparities in uniforms based on gender
is found in beach volleyball. The Fdddration Internationale de Volleyball

(FIVB) is the international organrzation that creates rules, including uniform
requirements, for international volleyball tournaments. FIVB is not associated

with one gender, but instead it is responsible for regulating both men and
women's beach volleyball. The organization's rules also apply to the Olympic
beach volleyball games. Despite that both men and women participate in
the exact same event, their unifoffns vary drastically. While men are free to
wear loose fltting tank tops and shorts, as seen in Figure 9, women, prior to
2012, were confined to tight, form fitting swimsuits and spandex (Figure l0)
(PLAYERS' UNIFORMS GUIDELINES FOR OLYM?IC GAMES, 2004).
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Figure 9. USA, 2012 Olympics
Rogers and Dalhausser beat Spanish
in Olympic beach volleyball. (2012).

Figure 10. USA, 2012 Olympics
Olympic women's beach volleyball: USA
vs China - PHOTOS I ksdk.com. (2012).
Retrieved March I 5, 20 I 6

Retrieved March 15. 2016

Figure l1 (PLAYERS' LINIFORMS GUIDELINES FOR OLYMPIC
GAMES, 2004) models the uniform requirements of male beach volleyball
players. The diagram shows a loose-fitting tank top and shorts and is devoid of
many requirements, save for a few advertising and identification regulations.
The most important part of the diagram to note is the one regulation to do with
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the cut/fit of the men's shorts, which states that the male athletes'shorts must
be a minimum of fifteen centimeters above the knee.
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Figure 12 (PLAYERS' UNIFORMS GUIDELII{ES FOR OLYMPIC
GAMES, 2004) depicts the seldom worn one-piece uniform option for female
beach volleyball players. It is a sleeveless, skintight leotard which exposes
the players' legs. The only regulations of this piece deal with advertising and
identification.
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Figure 13 (PLAYERS' UNIFORMS GUIDELINES FOR OLYMPIC
GAMES, 2004) is the model for the women's two-piece uniform option, the
most common uniform choice of female beach volleyball athletes. It features
a racer

back crop top and brief style bottoms. Here, the main regulation is the
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maximum seven-centimeter waistband; this is an important distinction from
the male uniform. The diction used in regulating both sets of uniforms shows
a clear discourse in the intention of each uniform. While the men's uniforms
feature a minimum

of 15 cm

above the knee, the women's is constricted to a

maximum of 7 cm waistband-the men's shorts must be at least a certain length,

but the women's bottoms may be no longer than a certain length.
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Figure 14. Expanded Womenb Uniform Options
Volleyball Sport Regulations. (2016). Fdddration Internationale de Volleyball.

On March 18,2012, the FIVB board of administration voted to expand
the women's uniform options. Pants, shorts and sleeved tops were added, as
seen in Figure 14 (2016 Beach Volleyball Sport Regulations, 2016), to respect
customs and/or religious beliefs. However, as shown in Figure 15 (Uniform

for all beach volleyball events, 2012), these uniforms, which cover
more skin, are still skintight and show off the female athlete's body shape.
Additionally, very few female beach volleyball players have chosen to take
change

advantage of the additional, more conservative uniforms.

Female beach volleyball uniforms highlight the most important aspect
of the sport: the female body. Their uniforms are tight and exposing, showing

off

lot of skin. The focus of the audience is drawn to the bodies of the female
athletes rather than their skill. Male athletes, who participate in the exact same
a

physical activity, play in loose fitting uniforms. The lack of exposed skin and
tight uniforms leads the audience to focus more on the physical skill of the
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male athletes rather than their physical appearance. During the 2012 London

Olympics, Misty May Treanor (USA Beach Volleyball) was the 3rd top
searched female athlete on NBCOlympics.com with 7,638,830 views, behind
Gabby Douglas and McKayla Maroney (USA Gymnastics) (London Olympics

on NBC is Most-Watched Television Event in U.S. History). Additionally,
commentators have described the game and female beach volleyball athletes
with adjectives such as "lovely little attack," "instinct was carrying her" and
"sporting miracle" (Women's Beach Volleyball Semi-Finals - USA v CHN).
Comments such as these detract and undermine the skill and ability of female
beach volleyball athletes. Sexualization of female athletes through skimpy
uniforms encourages audiences to undermine the abilities ofthese very talented
athletes.
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Conclusion

of

Female athletes compete on the international stage in front of millions
viewers. These athletes are highly trained and extremely skilled, but

international norms of how a woman should appear keeps these athletes from
receiving proper appreciation of their skill. International federations mandate
uniforms for international competitions such as the Olympics. Despite having
a men'S and women's sect of the exact Same sport, the women's uniforms
mandated in beach volleyball, tennis, and gymnastics differ drastically from the

uniforms of their male counterparts. The women's versions of these uniforms
sexualize and enhance the femininity of each female athlete through tight
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uniforms, exposed skin, and skins or dresses. These female athletes are valued
more for their sex appeal while male athletes are applauded for strength and

skill, despite the fact thatboth are engaging in the exact same physical activity.
While this behavior demeans and undervalues women in sports, it can
also have a negative impact on female audiences. The sexualization of female
athletes can lead young girls and women to objectiff themselves. The emphasis

of femininity and appearance in internationally viewed female sports created
a mindset that physical beauty is more important than skill, this in tum has a
huge impact on young girls, especially young female athletes who look up
to professional female athletes as role models. These girls take the images

presented to them, through the media,

ffid intemalize that image as what is

respected in the world. Research has shown that images of sexualized female
athletes can aause young women to be hyperaware of how they look, act and
even move (Daniels, E. A. 2009). Female athletes need to be presented in the
exact same manner as their male counterparts in order to gain the respect and

proper appreciation of skill they deserve, and to provide positive images to
young girls in order to boost self-confidence.
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Poweredby Social Energies: ANew
Historicism Approach to G one
with the Wind
Kimberly Taylor
Bringh am Young University

Abstract
Gone with the Wind was a nrnaway bestseller in the 1930s due to Mitchell's

ability to pull the circulating social energies of her own time period into

a

book ostensibly set in the Civil War and Reconstruction Period. Using Stephen
Greenblatt's i deas fu om Sh ake sp e are an N e go t i at i ons, I tr ace these in G on e w ith
the Wind with support from multiple sources. These swirling social energies
provide a sense of inevitability to the story which underpins Scarlett's frantic
survivalism, but they are not transformed. This lack of transformation creates
a disturbing reality wherein Scarlett can learn nothing, change nothing and rail
against her apparent victimizations, which parallels the situation we as modern

readers face in an increasingly complicated and divisive world.
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Gone With the Wind combines social energies that terriff us: the loss of
personal sovereignty over our bodies and the loss of the American Dream of
prosperity through the saga of Scarlett O'Hara. Like a breeze in a wind turbine,
these pervasive social energies power the narrative as Scarleff navigates loss

and love during a difficult and divisive era of American history. As New
Historicism is "interested in tracking" these social energies as they move into
and out of texts or, representations, I will use some of the strategies presented
by Stephen Greenblatt in Shakespearean Negotiqtion to explore how Mitchell
pulls at the social energies of her time, ultimately writing the 1920s and 30s
into her text (Gallagher l3).
These social energies are deflned "only indirectly, by [their] effects:...
manifested in the capacity of certain verbal, aural, and visual traces to produce,
shape and organize collective and mental experiences" (Greenblatt 6). Social
energies affect Scarlett's feelings, decisions, and actions. She fears rape in
the Appropriation section, she expresses a love for her plantation home in the
Synecdoche section, and she endeavors on a defeatist pursuit ofAshley in the

Metaphor section. These all draw upon external social energies. Further, their
effects extend out into the readership during the 1930s as their presence in
the text produces the experiences they were drawn from in the first place, but

within a new narrative

space that can obscure their "minimal predictability.

.

. and range" (Greenblatt 6). By examining how social energies are pulled into
the text and used to drive it, we can recognize whether they are transformative

and give the reader an opportunity to examine their own cultural milieu.

The text acquires social energy through a complicated process termed
"negotiation" by Stephen Greenblatt which forms the foundation for my
exploration of both Gone Wth the Wind and Scarlett O'Hara, one of the most
recognizable and complicated heroines of popular literature (8-11). Scarlett's
experiences draw upon collective fears such as the loss ofpersonal sovereignty

over our bodies and the loss of our American Dream, as well as conflicting
desires such as a nostalgia while simultaneously a desire for feminine
accomplishment outside the home. These fears and desires draw upon common
experiences and emotions they can be viewed as the social energies powering
the text.

Appropriation
Until Scarlett refurns to burned out Atlanta to secure the future of
Tara, the racism portrayed within the book is covert. However, during the
Reconstruction period

it

becomes overt through the appropriation

r02
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the
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social energies surrounding rape (Mitchell 781). Greenblatt's definition of
"appropriation" is close to a lay understanding of the term, "objects appear
to be in the public domain... Or, altematively, objects appear to be vulnerable
and defenseless, hence graspable without punishment or retaliation" (9). In

this case, as we are dealing with racism and rape, the appropriation would
be based upon people of color appearing vulnerable to the author working
in the 1920s with the text showing no reciprocal understanding of what it
is appropriating. Mitchell villainizes people of color and victimizes whites
during Reconstruction by appropriating 1920s energies, which regarded rape
as ill excuse for lynching. Mitchell side-steps the politics of racism through
Scarleff 's experiences and understanding.

Scarlett is only able to understand what Reconstruction means when
she realizes that, "flre negroes were on top and behind them were the Yankee
bayonets. She could be killed, she could be raped and, very probably, nothing

would ever be done about it. And anyone who avenged her would be hanged
by the Yankees, hanged without benefit of trial by judge and jury" (Mitchell
790). Mitchell thus takes the social energy of rape and pairs it with the new

political reality of the South. Scarlett, as a woman of that time, is ignorant of
the workings of politics, and up until this point is focused on her own personal
difficulties securing enough frrnds for her family. To Scarlett, and so to the
reader, the horror ofthe loss of Confederate sovereignty is swallowed up in the
loss of her personal sovereignty, giving the situation a visceral and powerful
sympathy with not just Scarlett, but the whites in this new political situation.
The reality of women being raped by the opposing side's soldiers is an
established fact of war time, yet this fear bleeds into the Reconstruction period.

Erin Sheley points out in her article dealing with how the collective trauma of
lost sovereignty is displayedin Gone with the Wind, that "Mitchell repeatedly
associates black 'freedom'-as it was associated throughout the Jim Crow
era-with a threat to white feminine virhre" (10). The social energy of rape
is connected to the loss of sovereignty as the South begins to lose the war
and Yankee soldiers march toward Atlanta. Repeatedly, women whisper about
"bayonets through children's stomachs" and other horrors (Mitchell 470).

After fleeing to Tara, Scarlett is confronted by a Union soldier; she knows
she is alone at the house and at his mercy before she murders him. Later,
a troop of Union soldiers arrives and she fears for both her livelihood and
her virtue, but she is not actually touched with violent intent until the period
of Reconstruction, when a black man assaults her in her carrrage after dark
while she is on her way home from her mill (Mitchell 788). Mitchell builds
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the tension surroturding rape in the book during the Civil War period, with the

risk seeming greatest after the South has lost its sovereignty. In this way, she
appropriates the social energy of rape, tying it in the reader's mind to the loss
of sovereignty. However, this connection between the two
the

as a justification

for

KKK "was much more characteristic of twentieth-century lynch law" than

of the time period in which the story is set (Sheley 12). In the early days of the
Klan-during Reconstruction-the violence against people of color usually
targeted those in possession of power or property, and was not for revenge for

sexual assaults on women as the text represents. Scarlett's first exposure to
KKK justice is when she helps Tony evade the Northerners after murdering
a black man to protect his sister's honor; there is no indication

in the text of

the man, nor any other black character, gaining power or property(Sheley 12,

Mitchell 756).
As Sheley explains, the social energy surrounding rape and the gallantry
of men who stand against it lends legitimacy to both Klan violence and the
Jim Crow laws enacted throughout the 1920s and 1930s (3-15). Thus, this

"appropriation" is not transformative within the work, but may have left
Mitchell's contemporary audience with personal justification for 1920s Jim
Crow laws and public lynchings based on Scarlett's experiences.

Synecdoche
As a recognizable symbol of both Gone with the Wind andthe antebellum
South, the setting of Tara-Scarlett's family plantation and home-is rich
with social energy. Greenblatt states that social energy within a synecdoche
is acquired "by isolating one part or attribute of a practice, which then stands
in for the whole" (11). Tara, apart of plantation ideology, stands in for the
whole and is drawn with great care at the beginning of the novel. Mitchell
describes the architecture of the big house before moving on to the green fields

of cotton and the slave laborers who work the land which seems to produce
for the Southern planter-without much effort or regard to capitalism-a
sort of pastoral dream. Jessica Adams notes in her discussion of plantation
ideology that "slave masters [are] changed into passive recipients of the
land's bounty...[and] Extremes of cruelty...replaced by love" (167). Further,
at Tara-the synecdoche of that ideology-Ellen goes about caring for each
slave with more motherly tenderness than she spares for her own children, thus
connecting the system to a loving mother (Mitchell 32,35).It is an impossible
dream

filling Tara with the energy of happy childhood, and through Tara the

plantation system.
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This synecdoche connecting childhood dreams to the lost plantation
just that:

Amy Clukey in her examination of trans-Atlantic
and capitalistic plantation ideology points out that this ideology is presented
as "uniquely regional" to the South with "origins in a dreamy feudal past"
while it is actually "built on...the economic structures of capitalism" (507508). Sarah Churchwell in her article about the cultural myths the South used
and uses to sustain itself states that "[Walter] Scott's bestselling romances
filled southerner's heads with enchanted "dreams and phantoms . . . with the
ideology

is

a dream.

sillinesses and emptinesses, sham grandeurs, sham gauds and sham chivalries

of a brainless and worthless long-vanished society" both in the antebellum
period and in Mitchell's 1920s (36). Mitchell employs both the regional
uniqueness and romanticism of Walter Scott when she describes Tara. Tara's

foundations are mere dreams and its precarious position calls on the collective
memories of a lost childhood or a lost dream common to all readers of all time
periods, thus filling it with these social energies.

Scarlett's father, Gerald O'Hara, the master
immigrant, is also

a

of

Tara and an Irish

synecdoche. His character is drawn based upon "demeaning

stereotypes of Irish culture drawn from British imperial discourses" such as his

bluster, drunkenness, and ignorance (Clukey 512). Through Tara this energy
is combined with that of lost childhood. Gerald named his plantation after

the lost family estate, which was taken from them by the invading English
and precipitated his move to America. Clukey notes that by "equating Celtic
nobility with Southern plantocracy, the novel coopts Irish 'authenticity'and
colonial grievances in order to naturalize the slave-owning elite" thus pulling
the social energy of successful immigrants into the plantation ideology (516).
As JessicaAdams noted in her article, legitimations through the positive
social energies provided by happy childhood memories and the successful

immigrant are necessary to modern enjoyment of plantations (164, 185),
which is also true for Mitchell's readers. However, these energies go further,
and through their painful loss villainize the efforts of the North to free the
enslaved who do the actual work within the plantation ideology. Adams notes
that through this legitimizingprocess "the white Southerner inhabits the place
forcibly vacated by the slave" and that "blacks get effaced from plantation life;
the planter becomes the real laborer, and the real victim, of slavery" (166). This

phenomenon is the entire saga

of Scarlett's struggle during

Reconstruction.

She does the work of picking cotton and the reader experiences her suffering.

In

essence, the white planter loses their American dream through no fault

their own.
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In her article, Clukey points out that prior to Mitchell's historical period,
the Irish identity as white was contested "with southerners...clos[ing] ranks
against racial uplift"(518). Then, suddenly, the Irish were considered white in

solidarity against freed slaves making economic gains during the 1920s (518).
Gerald at Tara embodies the idea that whites of all kinds can succeed,
they are given the opportunities Reconstruction took away.

if only

Through these processes, Mitchell "negotiates" happy childhood
experiences and the fear of the loss of the American Dream into Scarlett's
narrative as she loses her mother to death, and her livelihood to the war and
Reconstruction. These energies are transformed through the villainization

of Northern carpet baggers which simultaneously victimizes Scarlett and
her fellow Southerners, ultimately making the politics of the Civil War and
Reconstruction appear personal to the reader. These energies transform to
become almost totally negative and leave Scarlett focused on personal survival
at the expense of being the sort of motherly presence Tara used to have.

Metaphor
Scarlett's tortured love for Ashley and Rheff drew on her personal
experiences of suppressed desire and motivated a deep connection with the text.

It might be a leap to conjecture that most readers of Gone with the Wind feel
the same way, but in her article Blanche Gelfant focuses on the love plot and
its tortured impossibilities. The love plot drives much ofthe story and informs
most of Scarlett's actions, and through it Mitchell uses the familiar experience
of suppressed desire in the text in order to "negotiate" deep nostalgia as well.
Greenblatt states that "metaphorical acquisition works by teasing out latent
homologies, similitudes, systems of likeness, but

it depends

equally upon a

deliberate distancing or distortion that precedes the disclosure of likeness" and

we can see this at work in the layered love plot (11).
Scarlett loses Ashley to Melanie in the first few chapters of the novel,
and she spends the rest of the book attempting to win him back from his wife;
it becomes one of her main motivations through the novel. Danielle Barkley
discusses how historical fiction uses metaphor to depict nostalgia and points

out that obsession is Scarlett's driving force, which is almost as fierce as her
desire to survive and restore Tara (58). Ashley desires Scarlett, but suppresses

his desire throughout the text and steadfastly refuses to commit adultery.
Scarlett, however, is merely stymied by this resistance; this is most obvious
in the scene when Ashley has returned to live with Melanie atTara during the
Reconsffuction. Scarlett finds him alone, and urges him to act on his suppressed
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desire. She manages to gain a kiss before Ashley shoves her away and then
avoids her (Mitchell 654). Her obsession continues, and she promises Melanie

to look out forAshley. Later, after Melanie is safely dead, Scarlett believes she
andAshley can move forward, but he still refuses her (Mitchell 813).
Scarlett's obsession overAshley thus evokes the experience ofthe pursuit
and loss of love, but as Barkley explains, it is the "vehicle by which [the depth
of nostalgia in which nothing is forgotten or abandoned] can be conveyed"

(56). The suppressed desire draws both on the reader's personal experiences
with their own love plots and the energJ of nostalgia for a lost past common
during the 1920s reaction to World War One.

This desire remains a mystery to Scarlett even as she pursues it and is
it drives the plot's inevitabilities and marks Scarlett
as a "divided woman" (2I). When Rhett enters the ballroom in Atlanta and
fulfiIIs Scarlett's deepest wish at the time, to dance, he does so by flouting
the social restrictions Ashley represents. Scarlett's wish for the long last past
is complicated by her wish to be free of the social restrictions of that past.
Morton states in her article about feminine roles and responsibilities changing
pursued by Rhett Butler;

that this division tears Scarlett not just between Rhett andAshley and the "New

South" and "Old South" each represent, but also "between economic and
cultural imperatives" of the 1920s (57, 59). Scarlett's desire for Rhett remains
suppressed as does Ashley's desire for Scarlett to leave them, each blameless
in a sort of ignorant innocence. This ignorant innocence parallels Mitchell's
and her readers' experiences of the rapid social change of the 1920s. Further,
Scarlett remains unchanged by her experiences, as though she were merely a

receptacle for these powerful personal experiences and social energies. She
ends the book in much the same way she began, untransformed by a narrative

pulling in powerful nostalgic feelings and pairing them with suppressed,
obsessed, and ultimately a lost desire or love. Her love plot overlays the
political and economic crises of the book and imbues them with that energy
of nostalgia, and so Scarlett's lack of transformation keeps the reader from
gaining new insights.

Conclusion
Mitchell taps into the social energies of her time, the 1920s through
various means, as all authors do. Greenblatt advocates for an examination
"into half-hidden cultural transactions . . . [and] the collective production of
literary pleasure and interest" yet he also points out that most works of art,
when moved to another time or place, lose much of their social energy (4-
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7). Mitchell has a deft hand with synecdoche, appropriation, and metaphor in
various "negotiations" examined here, yet as we have seen one final piece is
missing, that of transformation. In order for a work to maintain resonance, or
relevance, it must transform the social energies circulating into and out of it,
so that as Greenblatt notes "the exchanges are multiplied over time," and Gone

with the Wind does not manage to perform this crucial act (20). Scarlett, the
embodiment ofmany ofthese energies and the vehicle through which the reader
experiences them remains unchanged in the end, as confident in her ability to
win Rhett back as she was going into the library to claim Ashley for her own
in the opening chapters. She is controlled by the social energies circulating
around her, and since the point of view is centered almost exclusively within
Scarlett's point of view, so too is the reader controlled by these social energies.

In fact, most readers do not recognize the negotiations as they read. The social
energies are encapsulated and become merely borrowed ideas and energies
from the 1920s, preventing both surprise and examination.
There is a feeling of inevitability throughout the text, coming not just
from the knowledge ofhow the Civil War ends, but also from the untransformed
social energy contained within the book. There are no real surprises; Scarlett is

interesting to observe and maddeningly foolish, but it all feels inevitable. The
a woman's virfue was assaulted; Scarlett murders

KKK must murder, because

the Yankee soldier, because she had to protect herself; Scarlett marries Frank,
because she had no other way to enter the labor force. This lack

of surprise

leaves the reader feeling helpless, and wishing to return to their own nostalgic

visions of the past.

It is this

helplessness that is more damaging than the racism inherent

in Gone with the Wind. The text is driven by social energies, and does liule
to examine or transform them, creating a picture of persons incapable of
doing more than what they must to survive -- even if that means Jim Crow
laws, lynching and clinging to a nostalgic past forever beyond their grasp.
The reader is left searching and scratching against inevitability with Scarlett,
confused about how to react to these terrors, yet feels justified in whatever
schemes are proposed to change them. In many ways, the text itself represents

contemporary readers who look

for something to blame as economic

and

cultural imperatives tear and shift. Readers look to the same solutions as the
bewildered Southerners of Gone with the Wind: racism and impossible wishes
for a perfect past that never actually existed. Without a transformation of the
social energies true solutions remain elusive, and we should be wary of any
text that calls upon them without transforming them.
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Rachel N. Smoot
Olympic Atheletes or Beauty Queens? The Sexualization of Female Athletes

Rachel Smoot is a sophomore at Emory & Henry College double
majoring in Political Science and Ectjnomics with a minor in History.
After completing her undergraduate education, Rachel plans to attend
law school. Away from the classroom, Rachel plays varsity softball
for Emory & Henry. As a female athlete herself, this work is of utmost
importance to Rachel. She extends her thanks to Dr. Sarah K" Fisher.

Kimberly Taylor
Powered hy Social Energtes: A New Historicism Approach to Gone with the
Wind

Kimberly Taylor is a rising Senior at Brigham Young University in
Provo, Utah. She is currently finishing her Senior year, preparing for
Medical School application, and writing a novel. She has volunteered
with teenage mothers in, providing them with suppon with breastfeeding
and parenting. She has also run a weekly children's program with a local
church, coordinating several volunteers as well as teaching. When she's

not busy with her school work, writing, or volunteering, she enjoys
spending time with her husband and two young daughters. She extends
thanks to Professors Phillip A Snyder and Mary Lynn Cutler.
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